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ABSTRACT

THE DEVELOPMENT OF READY-A (READY INVENTORY FOR ADQESCENTS): AN

ASSESSMENT OF ADOLESCENT RELATIONSHIP COMPETENCE

Lorinda A. Gutierrez
Marriage and Family Therapy Program
School of Family Life

Master of Science

Learning about romantic relationships can be drieeocentral features of adolescence.
However, there are not many useful and scholadistfor adolescents to evaluate themselves
and their relationship competence. Such tools eanetpful in the premarital education process.
READY is a premarital assessment questionnaireumsnt that is used for such purposes but it
was designed for use with adults ages 18 and dwehis study READY for Adolescents
(READY-A) was developed as a revision and extensioREADY with age-appropriate
guestions to be used with adolescents.

A review of literature on adolescent romantic tielaships and factors that affect the
adolescent’s individual competence in these retatips was completed for this study. Based
on the ecosystemic developmental theory and denedafal theory of interpersonal
competence, characteristics found important toesdaint romantic relationships were grouped

into two categories: individual characteristicslod adolescent and contextual factors of the
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adolescent’s life. Individual characteristics ua#d the sub-factors of relationship cognitions,
emotional awareness, rejection sensitivity, persiyrtaaits, and sexual conservativism.
Contextual factors were deal with the adolescdatisly of origin and same sex/best
friendships. An item pool previously created fai@ilar questionnaire (RELATE for
Adolescents, Young, 2002) was reviewed, edited,expdnded to be made suitable for the
purposes of READY-A. The items were reviewed Ipaael of experts (all professors with
extensive background in premarital research andlmeesrof the RELATE Board) in order to
assess face validity and content validity and tat @ems deemed inappropriate, repetitive or
unnecessary. This process resulted in the creatiari41-item questionnaire, READY-A.
Additional research will need to further validatEA&DY-A, test for reliability, and further refine
the questionnaire through pilot testing with a gredi adolescents.

READY-A may be helpful to adolescents who arerneay about what it takes to develop
romantic relationship competence. The main purpd$EEADY-A is for educational settings;
however, it could also be of use to family life edtors, premarital counselors or clergy working

with adolescents.
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Chapter |
Background, Research Problem, and Plan of Thesis

Introduction

Adolescence is a critical developmental perioche¢ourse of one’s life that sets the
stage for many experiences in adulthood. MangtSirare experienced in this phase of life,
such as living away from home for the first timeftog a job, and forming romantic
relationships. Indeed, romantic relationships seebe one of the most common experiences
associated with adolescence in general. Browmingei& Furman (1999) stated that American
popular culture depicts romance as being centgestaadolescent life, confirming that romance
is the center of attention for adolescents. Havargantic experiences by the age of 14 or 15 is
considered normative (Davies & Windle, 2000; Kut8eLaGreca, 2004; Collins, 2003). One
study reported that the percentage of adolesceamisr@port having a boyfriend or girlfriend is
around 34.3 % in"7grade, increasing to 58.6% in"1and 11" grade, and shooting up to 72% in
12" grade (Kuttler & LaGreca, 2004).

Adolescents do not usually approach their romaeteationships from the mind set of
“This could be the one.” This is a good thing, @salarch has shown that “the relationships
between young age at marriage and marital instalaite among the strongest and most
consistently documented in the research literat(lrafson & Holman, 1994, pg. 230). The U.S.
Bureau of the Census (1995) reported specifically marrying under the age of seventeen
makes divorces two to three times more likely fanven than for those women that marry after
the age of 18. The same likelihood of divorce feamd for men marrying under the age of 21.

According to the “State of Our Unions” report, (\Wdtiead & Popenoe, 2006),

adolescents do think that marriage is importanttaegl want to stay married to the same person
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for their entire lives. However, only 63% of adaest females and 57% of adolescent males
think it is very likely that they will stay marrigd the same person for their whole lives. There
is an obvious discrepancy in what teenagers waterms of marriage and family and what they
think they can achieve.
Adolescent Relationship Competence

Adolescent romantic relationships are currentlyngestudied more than they were in the
past. There are many studies that look at areadaléscent individual development and
contextual factors that affect adolescent romaedationships. Many studies focus on a
particular factor, such as cognition (Furman & Sim2006), parent-adolescent relationships
(Smetana & Gettman, 2006), or peer relationshipgt{& & La Greca, 2004). These factors
relate to how certain personal attributes, skitlsetationship experiences will affect how the
adolescent will behave in or handle a romantictielahip, or in other words, the adolescent’s
level of relationship competence. Though therenaaiay studies on these different factors, there
are few research-based assessments and progrdrhslthadolescents understand what affects
their current experiences in romantic relationslaipd that help them to develop more skills to
enhance their relationship competence.
Lack of Adolescent Premarital Education Programs

Montgomery & Sorell (1998) noted the lack of edimadl programs that address
adolescent romantic experiences, despite theHatté¢lationships that emerge during
adolescence can be an opportunity for adolescen#dkt about interpersonal needs and practice
skills and attitudes that can someday lead to battelt romantic relationships. Their study,
involving 195 early adolescents (grades 7-9) ar@irh®Idle adolescents (grades 10-12),

illustrated that adolescents do want to learn abadtunderstand what they experience in
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romantic relationships. “By attending to the sadie that intimacy issues have for early and
middle adolescents, professionals can seize anriynty to foster domain-specific skills in ...
interpersonal intimacy...” (Montgomery & Sorell, 1998). 688).

The research has shown that adolescents need oideange in their education about
marriage and what they can do personally to ineréaair overall relationship competence. With
increased education about relationships in generale adolescents are likely to have positive
experiences in romantic relationships, which wapbkfully lead to having better marriages when
they are adults.

Purpose of Thesis

The purpose of this study was to provide adolescamd the professionals (i.e. teachers,
counselors, clergy, etc) who work with them a cqeal diagram, based on ecosystemic
developmental theory and developmental theorytefjpersonal competence, for developing
relationship competence in adolescence and a quesire for assessing the adolescent’s
personal level of relationship competence. The ldgwveent of the questionnaire (READY-A)
had three sub-goals: 1) The use of such an questi@could help high school educators teach
about the important factors that relate to relaiop competence, 2) The questionnaire could
give adolescents useful information about theiniiaial strengths and challenge areas that
would contribute to or detract from their individlevel of relationship competence, and 3) The
guestionnaire could help gather data that can ibuér to research on adolescent romantic
relationships and make it possible to have data fndnich marital satisfaction in later life can be
predicted from information gathered as early adestence.

This study builds off of the work of Young (200®)ho created an item pool for an

assessment for adolescents involved in roman@étioalships. Her work was based on RELATE
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(RELATtionship Evaluation), a premarital assessnogmstionnaire designed for seriously
dating, engaged or married couples to learn mooetabhemselves, their partner, and their
relationship and to engage in dialogue about #teangths and weaknesses (both couple and
individual). It is based on research that disddse premarital factors found to have the

strongest impact on later marital stability andlquéSee atwww.relate-institute.org.

READY is a 172-item premarital assessment questivendesigned after RELATE,

intended to help those individuals who are notammitted relationships, but who desire to be

in the future, determine their readiness for ati@hship (See atwww.relate-institute.org.
Individuals taking READY are provided informatidmat enables them to take a more realistic
and objective viewpoint of themselves (that isjrthersonality, values, and strengths and
challenges that influence marital readiness). READY report provides suggestions to help
individuals prepare to be in a successful relatigns This type of questionnaire could be suited
for premarital education of adolescents.

However, RELATE and READY are not appropriatedse with adolescents, as
stated by Young (2002), for at least two reasditbie first reason for their age specification
regards ethical and legal reporting regulationsgihes! to protect children” (Young, 2002, pg.
6). Because these inventories contain questigyagdeng sensitive and legal issues (i.e.
physical, emotional, and sexual abuse and sexualramal activity), they are not available to
people under the age of 18. “Second, RELATE [aBABY were] not designated for use with
adolescents because it was created based on tesetr@dults, usually college-aged students,
aged 18 and older” (Young, 2002. p.6).

Because the divorce rates for adolescents who nsasgy high, it was decided that

developing a version of READY for Adolescents (REAB) would be more appropriate and
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beneficial for use with high school students thanuld RELATE for Adolescents (RELATE-A).
It was a concern that adolescents might use thdtsesf an inventory such as RELATE-A to
decide whether or not they should get married toesme they are dating, which is not the
purpose of marriage education in high school.
Research Design

The research questions that were answered heeei)aWhat areas of adolescent life
contribute to relationship competence? and 2) Vdhathe best items to include in READY-A to
assess these areas? In order to answer theseqgsgetite following steps were taken:

1) Areview of relevant literature on adolescent roticarelationships was completed.

2) Areview of the READY assessment was done to seeRIBADY -A could be used
in relation to it (i.e. whether READY-A will be aipplement to READY or a
separate questionnaire altogether).

3) The item pool for RELATE-A was revised and editedrtake it suitable for
READY-A.

4) The new item pool was submitted to a panel of eéggerassess face validity and
content validity of questionnaire items and to omeiins deemed inappropriate,
repetitive, or unnecessary. This was a prelimimantent analysis.

5) The items were organized and prepared into a questire suitable for administering
upon the obtaining of permission from the Brighaoukg University IRB to do so
with high school students.

Outline of the Thesis

The remainder of this study was organized in thedwing order:
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1) explanation of the conceptual diagram created LATE-A and the transition to
READY-A (Chapter Il),

2) explanation of the connection between READY and REAA (Chapter Il),

3) review of literature on adolescent romantic relaitnips and factors related to
relationship competence in adolescence (Chapter 1)

4) description of the criteria for item selection frohe item pool created for READY-A,
modification of those items in need of it, and tlexelopment of new items if necessary
(Chapter 111),

5) explanation of the procedure for content valida(iGhapter Ill),

6) summarization of the findings of the study and feexk from the panel of experts,
review of the implications of the study for cliracis and high school educators,

limitations to the study, and recommendations ture research (Chapter V).

The READY-A Inventory is included as Appendix 3the study, page 103.
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Chapter lI
Review of Literature on Adolescent Romantic Reladiups
Adolescent Marriage and Beliefs about Marriage

It has been postulated by many that romantic e@pees offer many benefits for
adolescents (Davies & Windle, 2000; Downey, Boné&#&incon, 1999; Zani, 1993; Brown,
Feiring, & Furman, 1999; Feiring, 1996; Kuttler &Greca, 2004; Collins, 2003). These
benefits include higher self-esteem, opportuniiiedevelop a further sense of self, opportunities
to test one’s ability to relate interpersonallydiinduation from family-of-origin, greater social
competence, etc. At the same time, early involvenmeserious relationships is a sign of
maladjustment and can lead to “higher rates of dseg minor delinquency, and psychological
and behavioral problems, as well as lower levelgoaidemic achievement” (Brown, Feiring, &
Furman, 1999, pg.5). Several other studies hadesimailar findings (Davies & Windle, 2000;
Kuttler & LaGreca, 2004; Zimmer-Gembeck, Siebenbrmé& Collins, 2001).

While it is known that romantic relationships dgriadolescence have both positive and
negative experiences to offer an adolescent, otigegbossible results of adolescent romantic
relationships is a concern. That is, adolescemtiagge. Both adolescent marriage and
adolescent childbirth predict marital instabiliyith adolescent marriage being the stronger
predictor (Teti & Lamb, 1989). Yet adolescentstamre to marry in the face of such grim
chances of marital survival.

In the “State of Our Unions” project report (Whiezld & Popenoe, 2006), teens were
asked about their beliefs concerning marriage, lfgrand monogamy. The results suggested
that the great majority of them do want to get marsome day and feel that marriage and

family life is “extremely important” (82% for femes$, and 70% for males). However, only 63%
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of adolescent females and 57% of adolescent maildsit is very likely that they will stay
married to the same person for their whole livEgen more disturbing is the fact that only 32%
of high school senior females and 38% of high steenior males stated that they “agreed or
mostly agreed that most people will have fuller aagpier lives is they choose legal marriage
rather than staying single or just living with sane” (Whitehead & Popenoe, 2006).
The Missing Link

Call, Reidel & Hein et al (2002), in an article debing societal trends and their
implications for adolescents in the*2Century, noted that society is changing familiea way
that undermines the security found within healduyily life which is essential for healthy
identity formation (the main developmental taslkadblescence, according to Erikson, 1959).
This inevitably affects what adolescents learn alooeating a good family life. Some of the
noted changes were changes in family structureificeeasing number of women employed
outside the home, rise in the numbers of adolesa@ard children being raise in single-parent,
divorced or other family arrangement,etc), whideralhe environment that adolescents grow up
in (Call, Riedel & Hein et al, 2002). These chamg&e adolescents the opposite of what they
need, which is “families and caring communities $&round, nurture and encourage them to
make good choices and act in ways that enhancehéalthy development” (Call, Riedel &
Hein et al, 2002, pg. 88). Therefore, adolescentsup with constraining beliefs, such as
believing that “the presence of a parent in the éaloring a child’s formative years” is not
important and that cohabitation is acceptable (@f&ad & Popenoe, 1999), while research
states that it is inversely related to marital gitgtLarson& Holman, 1994). It would appear,

then, that one of the missing links our societfasng is the proper education of adolescents in
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the realm of marriage and family relations, whicbludes how to personally prepare to have a
healthy romantic relationship.
Premarital Education of Adolescents

The need for quality preventive marriage educasdreing recognized more and more
(Silliman & Schumm, 1999). Professionals who watkh and are knowledgeable about
families and marriage have a responsibility, amabhfeel a duty, to better understand what
factors have an influence on marital stability guolity. Their expertise needs to be employed
to provide successful family life education andnpagital counseling for those who are
considering marriage (Larson & Holman, 199gpeciallyif they are adolescents.

As stated by Young (2002), family educators, cleagd counseling professionals
throughout the United States are working hard tormte stable and happy marriages through
the education of youth and couples. Some stateh, & Florida, are now mandating that in
order for high schoolers to graduate, they mus takfe skills class which includes the topic of
“marriage and relationship-based skills educatidvérriage Preparation and Preservation Act
of 1998). Despite the fact that no research has kdene to show the outcome of premarital
education of adolescents, there is much researshaw that premarital education is beneficial
to couples who are engaged or are planning to nsameday (Young, 2002; Silliman &
Schumm, 1999; Stahmann & Heibert, 1997; Williami#ey Risch, & Van Dyke, 1999; Carroll
& Doherty, 2003).

It is important to note that premarital educationddolescents is and should be different
from premarital education for older, engaged casipBBecause many high school students have
not yet reached their full capacity for cognitieenpotional, and physical maturity, adolescent

premarital programs need to be tailored to the@dseand interests. Adolescents want to be

www.manaraa.com



married to the same person for their whole livEeey want to have happy marriages, but they
are skeptical about their abilities to do so (Witad & Popenoe, 2006). Young (2002) stated
the goal of adolescent premarital education wéemarital educators should address
adolescent concerns and fears of marital diss@ldtyoarming them with relationship skills and
knowledge that will decrease the chances of divaimg. 3).

The fact is that early adolescents, comprisedastiy high school students, are not
looking at their romantic relationships from thewpoint of “This could be the one.” Most
adolescents actually state the opposite—that theepat looking to get married or have families
in the near future. In fact, as Young (2002) psahout, too much commitment actually
decreases an adolescent’s satisfaction with a rocnatationship (Feiring, 1996; Levesque,
1993; Brown, 1999). Therefore, premarital educatbat work with adolescents should not
teach the material in such a way that assumes smolts are evaluating, or encourages them to
evaluate, their current relationships as possildeiage material.

What, then, should be included in premarital etlandor high school students?
Because most high schoolers are not ready for oreidmately entering marriage, the theme
should be on gaining knowledge about marriage, @vipg or gaining interpersonal skills,
defining their own attitudes and beliefs about nage, learning how to choose a good partner,
and other topics that are developmentally approp(atahmann, & Salts, 1993). Roscoe,
Diana, & Brooks (1987) stated that educating yop@agple about marriage and family life is
likely to “increase adolescent’s knowledge of tia¢itg experience, broaden their consideration
of numerous aspects of persons who may be deensedlale partners, better prepare them for
interactions with partners and make their datingegiences more rewarding and enjoyable” (pg.

67). These authors are in essence talking abdpingehem to develop relationship

10
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competence. A better experience in romantic k@iatiips and higher rates of marital stability
and quality (when they reach the appropriate agenfariage) should be a long-term goal for the
premarital education of adolescents.

Why Premarital Education for Adolescents?

While some may still question the importance oflasloent romantic relationships,
researchers are suggesting that adolescence ntag best time to intervene (Call, Reidel, Hein,
et al., 2002; Downey, Bonica & Rincon, 1999). Besmadolescents are moving towards greater
independence, they are starting to try out newtities and new ways of doing things. They
begin to “make decisions and develop habits wigldng implications for their health and well-
being. The patterns of behavior begun in adolesgdith health-enhancing and compromising
behaviors, carry through to adulthood” (Call, Ré&ithein, et al., 2002, pg. 72). Dysfunctional
patterns from their own families are less likel\p®cemented into an adolescent’s way of doing
things, compared to an adult who never knew ralahgs could be any different than those he
experienced at home (Downey, Bonica & Rincon, 1998)addition, “early romantic
experiences are believed to play a central roteerdevelopment of the self and the ability to be
intimate with significant others” (Feiring, 19963.d81). The relational patterns (both familial
and romantic) learned in adolescence may influéme@xperience of future romantic
relationships, perhaps extending as far into theréuas marriage (Brown, Feiring & Furman,
1999; Feiring, 1996).

This leads right to the point that adolescencésis a critical time period for the
development of good mental health (Call, ReideinHet al., 2002). Brown, Feiring, and
Furman (1999) stated that “few phenomena haveaeyrd an impact on the young person-

both in the immediate and in the long term” (pg) 44 do romantic relationships in adolescence.

11
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Adolescents who are plagued by bad experiencesmamtic relationships will probably not do
as well as others in regards to their developmetdeadf” and their ability to attach to and trust
others. They may be more likely to develop depoassr be involved in delinquent behavior.
Much of this pain can be avoided if adolescentgaren the opportunity to learn about what is
important in a relationship and how to interachealthy ways with others. The “uniqueness” of
adolescence as a “turning point” for behavioralngeashould be taken advantage of in order to
help adolescents be more likely to achieve the )apgrriages that they want (Call, Reidel,
Hein, et al., 2002).

Premarital Assessment of Adolescents

It has been noted that premarital inventoriesbEnseful for couples as a means of
getting feedback on their relationship and a toddeégin much needed discussion about those
things that are likely to impact marital stabilggd quality (Williams, Riley, Risch & Van Dyke,
1999). Young (2002) suggested that one way toovgpremarital education of high school
students is to use a comprehensive premarital ignestire, as long as it is tailored to the needs
of adolescents. Stahmann & Salts (1993) outlihedoiasic ways to tailor premarital education
to adolescents, namely by focusing on gaining kedgé about marriage, improving or gaining
interpersonal skills, defining their own attitudesd beliefs about marriage, learning how to
choose a good partner, and other topics that ard@famentally appropriate.

Although some researchers have found adolesceramntic relationships to be
surprisingly similar to adult romantic relationshifLevesque, 1993), others have pointed out
that applying concepts of adult love to adolest@ve may completely miss the uniqueness of
adolescent romance (Shulman & Kipnis, 2001). Theateon of an inventory suited to high

school students learning about marriage and fawnlyld then be a step in the right direction.
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The Need for More Research on Adolescent Romaelkati®hships

Many researchers in the area of adolescent ronteacenoted the lack of research on
adolescent romantic relationships (Collins & Srouf@99; Levesque, 1993; Feiring, 1996;
Schulman & Scharf, 2000; Collins, 2003; Zimmer-Gewilh Siebenbrunner & Collins, 2001,
Shulman & Kipnis, 2001), though there are manyetatisigns that tell us that the research is
very much needed. One such sign is the high oexcerof adolescent marriage, divorce, and
childbirth. Another reason to get more researchas the environments that adolescents are
growing up in are changing over time (Call, Reidi&djn, et al, 2002). More adolescents are
experiencing single-parent families, parental dregparental cohabitation, and the coming and
going of parents’ significant others. This is tosite of what adolescents actually need:
strong family and community associations, whiclpttekem to increase resiliency and coping
skills and make it more likely that they will ch@olsealthy behaviors. These environmental
changes may be likely to affect the opportunitied ehoices that adolescents have for good
health (emotional, physical, and mental) in theifet(Call, Reidel, Hein, et al, 2002).
Adolescent mental, emotional, and physical healiikely to affect their romantic endeavors in
the present and future.

Call, Reidel, Hein, et al. (2002) give several otteasons for us to be concerned about
adolescent romantic relationships, again relatetdw health. While adolescents have been
getting physically healthier, there is no evidetiwd their mental health is improving. Some
evidence for this is that suicide is the leadingseaof death in the adolescent age group in many
nations. Adolescents also jeopardize their hemlththeir future by their patterns of sexual

behavior (Call, Reidel, Hein et al, 2002). Romamnglationships relate to all of these areas.
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The Function of Adolescent Romantic Relationships

If the argument is being made that adolescent rameglationships are important, it
would be necessary to know what adolescent romegiationships entail and the function of
dating in adolescence. Brown, Feiring & FurmarO@9state that a romantic relationship, in
general, usually is composed of a voluntary refeiop in which there is an ongoing pattern of
interaction, some form of attraction, and in whikl people involved acknowledge some kind of
connection with each other. There are no set dieins of romantic relationships, or at least any
set definition would seem unwise, because therenarey variations resulting from individual,
developmental, cultural, and historical influen@@sown, Feiring & Furman, 1999).

The functions of dating in adolescence are everemaried than the definitions of
romantic relationships. A major task of adoleseeisdo develop and solidify one’s personal
identity, and intimacy is thought to be one of thest important experiences for adolescents
(Zimmer-Gembeck, Siebenbrunner & Collins, 2001gs&arch has noted that dating and
romantic relationships appear to be a mechaniswdoking through matters of identity and
individuation and other components of the self (@mpFeiring & Furman, 1999; Zani, 1993).
Some of the purposes or functions of adolesceimglate: recreation, autonomy seeking, status
seeking, sexual experimentation, social skills focaccourtship, socialization, mate selection,
companionship, intimacy, identity formation, indluiation, and positive appraisal of the self
(Davies & Windle, 2000; Feiring, 1996; Zani, 1993ocial and communication skills that can
be gained through adolescent dating are negotia&aiprocity, intimacy and disclosure (Davies
& Windle, 2000). In fact, Davies & Windle (200Qpte that dating patterns may be one of the

key components to achieving autonomy from familgt aloseness to the peer group.
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Although adolescent romance appears to be a toapsitage that does not mature until
later, “it would be incorrect to assume that adodée$ romance is not as serious as young
adulthood romantic relationships” (Shulman & Kipr2801). Romantic relationships in
adolescence are important because they are thesrteeatart working on some of life’s most
important tasks and developing skills that are sg&gy to have a full and happy life. By
assuming that adolescent romance is not as impg@samore mature love relationships,
researchers have missed out on the majority oh¢heity that individuals are involved with
during adolescence (Brown, 1999).

Why Adolescent Romantic Relationships have beemddnn Research

Why has adolescent romance been ignored? Sewthalra attempt to explain.
According to Brown, Feiring, and Furman (1999) réhare five reasons, four of which will be
briefly stated. They are that 1) adolescent romartdeavors do not easily fit within the basic
premises of dominant theories of social or intespeal development; 2) adolescent romance at
the surface seems too frivolous for serious st@dlgtudying adolescent romance would require
researchers to fully understand teenage peer eulthich is “notoriously evanescent” (pg. 11);
and 4) research on adolescent romance has bepaeagthy research on sexuality (Shulman &
Scharf, 2000, agree with this argument).

Collins (2003), in an article explaining the deyeiental significance of adolescent
romantic relationships, supported the notion tlialescent romantic relationships have been
ignored because they seem trivial and transitétg.also added a few more myths that have kept
researchers away from adolescent romance. Thedg #re idea that adolescent romantic
relationships are simply evidence for the influentether social systems that they are engaged

with (i.e. family and peers) and that are more asit@e; and 2) the notion that the only reason
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romantic experiences should be noticed is that fineglict maladaptation of some form. This is
not true, as much of the research show that threrbah good and bad consequences of
adolescent dating (Zani, 1993; Brown, Feiring &man, 1999; Feiring, 1996; Davies &
Windle, 2000; Kuttler & LaGreca, 2004, Collins, Z)@immer-Gembeck, Siebenbrunner &
Collins, 2001).

Shulman & Kipnis (2001) agree that one of the raador the lack of research on
adolescent romance is that adolescent relationsgingpscasual, less intense, and short-lived” (pg.
337). They also stated other reasons. For exanmaes is not a good conceptualization of
adolescent romantic relationships as a resultefabk of interest in or focus on the topic. In
addition, they report that some researchers hae tiv apply concepts from adult romantic
relationships to adolescent romantic relationshigewever, “application of these
concepts...may not capture the unique nature of adehee” (pg. 338). It is therefore necessary
to develop more research on adolescent romanstioethips themselves so that the
“uniqueness” can be discovered, appreciated, akedito the already known premarital
predictors of marital quality and stability.

Young (2002) stated that there were not any studiesvn to her about which factors in
adolescence are able to predict marital qualitstability. | was also unable to find any such
research. Given that there is not much to go oadiolescent romantic relationships, it may be a
good idea to start with what is already known abuoatital relationships and then see what
connections are similar in adolescence (Furmamingei& Brown, 1999). Much research has
already been done in regards to premarital predicitbmarital quality and stability for college
age students and older. Researchers have beassfudaen identifying some of the most

important predictors for this age group (Larson &lidan, 1994).
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The problem, again, is that there is a “uniquenabsiut adolescent romantic
relationships that would not be taken into accolualt research on adolescent romantic
relationships was based on studies of adult romael@tionships. Thus, the premarital research
that has been done for adults must be looked &ttt caution in mind as one begins
comparing it to adolescents. As Young (2002) dtatee hypothesis that adolescent romantic
relationships do have the same premarital predictbould not be taken as true without being
tested. Also mentioned was the likelihood thatitamithl developmental sub-factors (i.e. the
development and use of abstract thought) that magffect adults will indeed impact
adolescents since they are still developing coggliti emotionally, and socially (Young, 2002).
Explanation of the Conceptual Diagram of RELATE-A

In response to the need to develop a questiontie@teaddresses the qualitative
difference between adolescent romance and thec@§yp) mature romance of adults who are
considering marriage, Young (2002) created an ftenl that, after being tested on a sample,
would eventually comprise the questionnaire emtitRELATionship Evaluation for
Adolescents” or RELATE-A. One of her purposesamng so was to help adolescents learn
about their personal and relational protective @sidfactors that predict high marital quality and
stability. A thorough review of literature ledttee creation of a conceptual diagram of
RELATE-A. This diagram was modeled after the wofrlkkarson & Holman (1994), who did a
review of literature of premarital predictors of mi@ quality and stability for adults.

Young (2002) found that there are three geneeslsathat have an impact on adolescent
premarital relationship competence, stability, aatisfaction for adolescents, which is what
RELATE-A would be able to predict. These are 1)Nitial Characteristics, 2) Couple

Dynamics, and 3) Contextual Factors. The Individtizaracteristics that comprise this
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subsection of her work are cognitive abilities (gmary audience, personal fable, abstract
thinking, and ability to take a third person pexdpe), emotional abilities (sensitivity and
concern for others, seeking interpersonal closemesksharing emotional experiences),

rejection sensitivity (the expectation of rejectenmd overreaction when rejection is perceived),

Individual Characteristics

' )

ADOLESCENT

Cognitive Emotional Rejection Personality

Abilities Abilities Sensitivity Traits

RELATIONSHIP

Couple Dynamics COMPETENCE
Stage
of Interactional Sexual STABILITY,
Romance Patterns Involvement
AND
Contextual Factors SATISFACTION

)

Same
Sex/Best
Friendships

Origin

Figure 1. Conceptual Diagram of RELATE-A (Young02)
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and personality traits (depression, self-confideeceticism, aggression, and nurturance). Phase
or stage of romance (interactive level with partiebaracteristics important in a date, and
advantages and disadvantages for dating), interedtpatterns, which she called “relationship
guality” in her item pool (jealousy, commitmenthomunication, emotional support,
togetherness, passion, painfulness, specialndsamtion, growth, appreciation, tolerance, and
relationship satisfaction-all items in this sectiwere taken directly from Levesque’s (1993)
untitled questionnaire), and sexual involvemene (affirst sexual experience, reasons for sexual
experience, nature of the sexual relationship,ahdr questions taken from a section of the
Behavioral Systems Questionnaire (BSQ) (Furman &iée, unpublished questionnaire)) make
up the section on Couple Dynamics. The Contextaators that impact adolescent relationship
outcomes according to Young’s (2002) study are lfaofiorigin, restated as “parent-child
relationships” in her item pool, and same-sex @t rgendships, restated simply as “friendships”
in her item pool (attachment, caring, affiliatidghe same questions, also taken from the BSQ,
were used to measure both parent-child relatiossdmmal friendships- and pregnancy/children,
written by Young, 2002).
Transition to READY-A

In the process of continuing Young'’s work, it waidled that, given the statistics on
adolescent marriage, childbearing, and divoroepiild be best to change the inventory to be
more fitting for all adolescents, whether in a tielaship or not. The main motivating factor was
the concern that adolescents who scored well oREHEATE-A questionnaire with their partner
would somehow get the idea that he or she is readgt married and can handle married life.
READY, as explained earlier, is for those who aveaurrently in a serious relationship, but

who desire to be in the future. Thus, the indigidiaking READY is allowed a close look at
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objective feedback on his or her personal attribtii@t would detract from or contribute to a
healthy marital relationship. The READY-A invengdras the same purpose, except that it gives
feedback on attributes the contribute to or defirach relationship competence. A questionnaire
to personalize the information that adolescentsilahout in their adult roles classes (covering
topics of marriage, parenting, communication, et@yld be a useful and appropriate tool. Itis
the hope of the researcher that this personalizatith make the material covered therein more
exciting and useful to the adolescent, giving hinm@ more reason to pay attention and
implement what he or she is taught. Like Yound@0the current researcher has the goal of
helping these young and hopeful individuals ledroud ways to develop relationship
competence.

This work will be similar to that of Young (2002) that most of the areas she deemed
important to adolescent romantic relationship &atteon, stability, and competence are
important to include in READY-A. Since READY-A &squestionnaire for all adolescents,
whether in a relationship or not, the “stage of aoce” and “interactional patterns” in the couple
dynamics section do not need to be measured. Hawegcause adolescent “sexual
involvement” has the potential to have a large iohpa the adolescent’s life (i.e. adolescent
pregnancy), it needs to be included in the questoa and has been changed to “sexual
conservatism”, in order to fit the new conceptuagdam for READY-A (see page 29).

Since Young's review of literature is so recentQ2)0) the review of literature in this
work was done for the purpose of updating with mreent research. It was important to know
if the new research agreed with what had been feaniter and if new information had been

found that should be considered in the creatidREADY-A. A hope of the researcher is to
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provide a means whereby some of the obstaclesingdesearch on adolescents will be able to
be overcome so that more research can be done.
| echo Young (2002) in restating that:
“The following summary of research will focus exsikely on what is known
about adolescent dating relationships. It is agsuthat difficulties of adolescents and
their romances may translate to marital difficidtier them later, but there is no known
longitudinal data testing this. The developmenmt ase of the [READY-A] questionnaire
will facilitate the testing of this assumption” (fLP).
Explanation of the READY Questionnaire

READY was developed to aid those individuals wh®raot currently in a romantic
relationship, but who wish to be in the future,ntifyy risk and protective factors that may predict
future relationship satisfaction. Those factors elp the individual know what they can work
on in order to increase the likelihood of succesifure relationships. There are 172 inventory
items in READY, which focus on “the four major asaafluencing marital satisfaction:
personality/values, family and friend support, commication skills, and

upbringing/background” (See atww.relate-institute.ory The READY questionnaire takes

about a half hour to complete, and then a repa@emerated and available for printing.

The READY report includes color bar graphs showing the individual sees himself in
eight areas of personality; reflections on thevidial’s attitudes towards roles, sex, children,
religion, etc.; ideas on how the individual's chitbd experiences have shaped his/her current
relationship style; identification of personal sigéhs and challenges influencing the individual's
overall relationship readiness; and tips for impmgwthe individual’s relationship readiness and

preparing oneself for future relationshipgaiw.relate-institute.ory The benefits of taking the

21

www.manaraa.com



READY questionnaire include gaining insight intceself and one’s relationship style and
getting specific information that the individuaincase to take a close look at (and perhaps get
help for) his or her personal problems, challengad,concerns relating to relationships.

The four major areas that influence marital satgbn for adults include
personality/values, family and friend support, commication skills, and upbringing/background.
The personality characteristics that are measweREHADY include kind, sociable, calm,
organized, flexible, mature, happy, and esteene Vilues section measures attitudes towards
marriage, roles, employment, materialism, togetkgsnchildren, and religiosity/spirituality. It
also asks the person to choose one of the folloasnlgis/her most important value: warm
relations with others, self-respect, security, &meyment-excitement, sense of belonging, being
well-respected, self-fulfillment, and sense of anpbshment. In addition, there is a lifestyles
factors table, gathering information such as ageg dnd alcohol use, sexual preference, etc.
The individual's sexual values (i.e. “As long asngen a committed relationship, sexual
intercourse is acceptable before marriage.”) ae aleasured.

For family background, there are several diffetbiigs that are measured, as well:
family quality, parent marriage, relationship wittther, relationship with mother, influence of
family in the present, autonomy, and family stressd\dditional family background variables
are assessed, such as being raised by both pareatsarent because of divorce or death, an
adoptive family, etc. The individual is askedndicate the conflict resolution style that best
describes his or her parent’s way of handling ¢onéind his or her own style of conflict.

Communication skills are another important paehg ready to be in a successful

romantic relationship. This area measures empéilg, ability to send clear messages,
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soothing of self and others, being non-criticalgleof respect for others, tendency to withdraw
during arguments, and feeling overwhelmed in confli

All of the areas measured that are listed above@mdined in READY to form six
different profile scales, specifically “Kindness#kibility,” “Emotional Readiness,” “Family
Background,” “Effective Communication,” “Conflictégolution,” and “Religiosity/Spirituality.”
The Kindness/Flexibility scale combines the scameshe kind and flexible scales. The
Emotional Readiness scale combines the scorespmyhealm, mature, and esteem scales.
Family quality, parent’s marriage, and influencdaohily scales combine to make up the Family
Background scale. The Effective Communicationescaimbines the scores on empathy and
clear sending. Non-critical and respect scalesemgkthe Conflict Resolution scale. And,
finally, the Religiosity/Spirituality is calculatagsing the religiosity/spirituality scale.

Also included in the report is a “Challenge ChetKl This checklist includes factors
that have a “proven track record as challengesskifactors for couples who desire to have

lifelong, high quality relationships”wiww.relate-institute.org The factors listed are: age,

parents-divorced, parents-negative conflict resmutviolence in family background, personal
alcohol use, personal drug use, willingness to bhaillingness to have extramarital affairs,
personal use of violence in current relationsh@spnal use of sexual pressure in current

relationship, other’s use of violence in curredéatienship, and other’s use of sexual pressure in

current relationship. READY is included jas Appentlito this study on page P6.

How READY-A will be used in relation to READY
There are several areas of READY that would beablétfor use in READY-A. First
and foremost, it must be noted that the questibositasexual abuse and violence on READY

will be dropped from READY-A because of legal comsementioned in Chapter One.

23

www.manaraa.com



All of the “Personality Characteristics Scales,ih(k sociable, mature, happy, esteem,
etc.) were included in READY-A. Of the “Valuesdbes,” relationship readiness was included
in READY-A. In addition, the entire section of itemn the adolescent’s family of origin used
on READY-A was taken directly from READY. The majyg of the items come from the
Family Processes section of READY, which include®weerall evaluation of family processes,
parent’s marriage, father-child relationship, meottigld relationship, current impact of family
on respondent and relationships, autonomy fromlfaafiorigin, and parent’s conflict type.
There are also other demographic type questiothgdead in this section, such as questions about
how much education each parent completed.

The questions used from READY may need to be reatbmd some instances to be made
more understandable to the developing adolescdamg. justification for including these parts of
READY will be made through the review of literatunethis chapter (beginning with the next
section, “The Need for More Research...”).

With the parts of READY that are used READY-A kgpmstablished, it can be decided
that READY-A will be a separate inventory than READREADY-A will stand as its own
assessment since the whole READY questionnaire mimtegpply to adolescents. There are
enough differences between the two inventoriesate lthem be separate, even though some of
the same items are used.

Relationship Readiness and Competence

The READY Inventory provides suggestions on a ygpadult's level of relationship
readiness. “Readiness” is an idea that is versetyatied to “relationship competence”. Since a
purpose of READY-A was to point toward the levelbof adolescent’s relationship competence,

it seemed necessary to clarify what is meant blg bbthese terms. No studies on adolescent
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relationship readiness were found. There weravestadies found on perceived marital
readiness among emerging adults and college adergtus The definitions stated by each study
and the factors found to be important will be byieéviewed.

Stinnett (1969) did not give an exact definitidrredationship readiness. He
conceptualized marital readiness as being relateaarital competence, which he defined as
one’s capacity to perform marital roles in suchanner that fulfills the needs of one’s partner in
the marital relationship. Therefore, success immiage would be related to one’s readiness to
carry out those roles. He developed the Readiioeddarital Competence Index (RMCI) in
order to assess single individuals’ self-perceidedree of readiness to meet the four basic needs
that made up relationship competence: love, petdalfiiment, respect, and communication.
The factors that he found to be positively relategerceived readiness for marriage were:
happiness in the parent-child relationship, demaceathority pattern in the family, individuals
with stay at home mothers, being engaged, andhadegree of emotional stability.

Larson (1988) gave a clearer definition of relasioip readiness. He stated that
perceived readiness for marriage was a subjecti@kiation of one’s readiness to take on the
responsibilities and challenges of marriage. Hmlwsrevised version of the RMCI (removing
the ten items that were the least correlated wighRMCI total score) to test his hypotheses on
marital readiness. He found three variables teelaed to marital readiness: gender (with
women perceiving themselves more ready), romanti¢igith individuals who considered
themselves to be highly romantic perceiving theresemore ready), and completion of a
marriage preparation course (with those having deta@ a course one marriage preparation

perceiving themselves more ready).
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Holman & Li (1997) developed a theoretical modeinarital readiness based on the
relationship between premarital factors and peszknreadiness for marriage. They used the
PREParation for Marriage (PREP-M) Questionnair®@h designed to assess premarital
relationships) to test their model. The Readifes®arriage subscale was used to measure the
individual's perception of marital readiness. Tédactors that were found to be related to
readiness for marriage were sociodemographic ctaistics, background factors, individual
traits, and significant others. Thus, marital irads seemed to have a large foundation in
contextual factors and on the quality of the couipleraction.

Badger (2005) extended the criteria for maritadieess to include those things that
emerging adults believe to be necessary and impddabeing ready for marriage. However, a
clear definition of readiness for marriage wasfoahd. She joined in and recruited participants
for an ongoing study called “Project R.E.A.D.Y."d&earching Emerging Adults Developmental
Years), the focus of which was to “conduct researtlithe attitudes and behaviors among
emerging adults related to the transition to aswthand the transition to marriage and to
develop effective methods of outreach to bettecattuemerging adults on how their current life
decisions influence their later development andriage relationships” (pg. 31). Those factors
found to be most important to the participants wanreily capacities (the ability to carrying out
family roles) and interpersonal competency in retahips (the ability to form and maintain
personal relationships).

The studies mentioned above all looked at diffeespiects of perceived marital
readiness. READYA, however, is not about being ready for marridge, having relationship
competence in adolescence. The idea of competeserawn from Carroll, Badger, and Yang

(2006).Using developmental theories of interpersoampetence; they developed a

26

www.manaraa.com



multidimensional model of marital competence. Thisdel “integrates multiple factors from
both the intrapersonal and interpersonal domairmsiofan development and facilitates the
linking of family background, individual and cougdhectors in the investigation of marital
success or failure” (Carroll, Badger & Yang, 200§, 1002). Developmental perspectives of
interpersonal competence state that there aredmasfof development. First, there is
chronological development. This type of developnudls with stages that are set and
expected, such as moving from childhood to adoleszelhe second type is “intrapersonal and
interpersonal competence evidenced in how one detdoneself and interacts with others”
(Carroll, Badger & Yang, 2006, pg. 1008). This tygelevelopment is “maturational” and is
unpredictable, based on “how well an individual m®through life” (Carroll, Badger & Yang,
2006, pg. 1008). Developmental competence theoldstthat personality development takes
place largely within the family, where socializatiis the means of developing competence. In
their model, marital competence is made up of ttvmg@ry domains: interpersonal competence,
dealing with one’s “ability to effectively commurite and negotiate within a premarital or
marital relationship”, and intrapersonal competenealing with “personal security, or the
ability to love self” and “other-centeredness, o ability to love others” (pg. 1009).

Their study used RELATE inventory as their meas@enool. As described earlier,
READY was built off of RELATE, and READY-A was bujlin part, off of READY. The model
contains many of the same factors covered in READYherefore, the definition they give of
marital competence was adapted here to defineaesdtip competence in adolescence. It is easy
to see that readiness and competence are botlteenylex issues that cannot be defined in one

definition or explained with one factor.
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In this study “relationship competence” was defiasdhe level of interpersonal competence of
the adolescent in relating with family and frieffdetermined by the self-reported answers on the
READY-A guestionnaire to the “Contextual Factorstgon) and the type of intrapersonal traits
affect how the adolescent relates to others (deteby the self-reported answers to the section
of READY-A on “Individual Characteristics”). It iselieved that enhancing relationship
competence will enhance an adolescent’s leveladfiness for a romantic relationship. Though
the terms are so closely related, using the tedmgyoof “relationships competence” rather than
“relationship readiness”, adolescents can be taaigbtit important relationship skills and values
without feeling like they should start looking te Im a serious relationship. These skills can be
taught and emphasized for use in all relationshigiber than just romantic relationships.
Theoretical Framework

The theoretical framework for this model used twmes of developmental theories:
Ecosystemic developmental theory and developmémtaly of interpersonal competence
(explained on page 27). Ecosystemic developmemtalry, as can be understood from the name,
combines the ecosystemic and developmental appgsaElzosystemic theory sees the life
course as an evolving system that changes accainternal and external influences on the
system (Holman, 2001). Developmental theory emplaghe possibility of change. It takes into
account the elements of time, change and contiffdi®yman, 2001). This is the major
theoretical framework through which adolescencgawed in general.

Putting these together and relating them to adefgselationship competence, we can
say that adolescence is a developmental time pei@ie one’s competence in relationships is

seen as changing across time depending on bothah&nd external forces on the individual
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adolescent. The changes that take place duringsmmce are important in developing

competence for romantic relationships. For examateadolescent’s ability to see from a third

person perspective (covered under the sub-sectitielationship cognitions”) will affect how

well he or she is able to empathize, which is apartant skill in romantic relationships. Another

example would be the adolescent’s developing tligyato deal with strong emotions

effectively. This is also critical in romantic raanships. Application of this theory is based on

the idea that adolescence is a great time totstaching relationship competence because

adolescents are developing the ability to leawmfprevious experience, thus, having an

opportunity to modify their level of relationshiprmmpetence.

Figure 2: Conceptual Diagram of READY-A
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Developmental theory of interpersonal competenedsis relevant to READY-A. Both
types of development, chronological (in this cagmlescence) and interpersonal and
intrapersonal competence, are taken into accouhisrstudy. The previous life experiences one
has had up to adolescence and the experienceslasadnce will affect relationship competence
in the future. In terms of chronological developtmn&EADY-A emphasizes that certain skills
(such as managing one’s emotions) continue to dpwadross time. Adolescents are not
expected to be perfect at them but can increageréiationship competence by increasing
knowledge and skill in these areas. Intrapersoompetence is measured in READY-A by the
sub-factors under “Individual Characteristics”.drgersonal competence is measured by sub-
factors under “Contextual Factors.”

Individual Characteristics and Adolescent RomaR@ationships

The first area to be explored in the assessmesdi@Escent relationship competence is
the individuality of each partner, including histar personal characteristic and maturity
(Young, 2002). The same areas that were identifiedoung (2002) will be reviewed. The
first point made was that one of the best predsctdmarital dissatisfaction and divorce is young
age at the time of marriage (Young, 2002; Cate &l 1992; Holman, 2001). Most
adolescents are not at the level of maturity tHaeathy marriage requires. Therefore, those
who are most likely to divorce are teenagers, amlusually happens quickly (within the first
five years of marriage) (Cate & Lloyd, 1992; You2§02). Young (2002) pointed to the
National Marriage Project (Whitehead & Popenoe, 9 @& making the logical connection
between readiness for marriage and age at marrihghows that “the chances for marital
stability and happiness in marriage increase avel [&f by delaying marriage from the teenage

years until at least the early 20’s” (Young, 2008, 11). The recent trend towards delaying
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marriage to a later age (mid to late twenties)ldeen statistically linked to the recent decline in
divorce rates (from 60% to 45%).

What is it that adolescents are not yet able tvdich makes them so much less likely to
survive in marriage? Younger adolescents (thoskisnstudy are defined as being in high
school-roughly between the ages of 14 and 18)tdrgang through major changes in their
cognitive, emotional, and social capabilities. Teeelopmental changes that take place during
adolescence are necessary for the development amtemance of healthy intimate relationships
in adulthood. Research agrees that older agehanakility to have a deeper relationship are
associated with each other (Young, 2002; Brown91€®llins & Sroufe, 1999; Connolly &
Goldberg, 1999). The following is a review of sfieandividual characteristics that correspond
with relationship competence, namely relationslugnitions, emotional awareness, rejection
sensitivity, personality traits, and sexual conagwsm.

Relationship Cognitions and Adolescent RomantiatiRelships. Adolescence is a
period of newness in the cognitive arena. As a@et's mature, they develop cognitive
abilities that are necessary for the formation @xahtenance of an intimate relationship. Young
(2002) points out that as a result of these newitiog skills, adolescents are able to evaluate
relationships, despite all of the emotion that galesg with romance. While there are many
changes in adolescent’s cognitive abilities in geha&ve will only cover those directly related to
relationships, or in other words, “relationship oigns.” Relationship cognitions influence
how adolescents understand and think about théstoreships in which they are involved. For
this work, the specific relationships being evadaladre romantic relationships.

Furman, Simon and Bouchy (2002) stated that adetescis a particularly interesting

time period because of the onset of formal openatithought, which allows adolescents to gain
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personal insight and to reflect. Piaget (1972)elveld that formal operational thought is
completely achieved between the approximate agé5-@0. Gottman & Mettetal (1986)

outline four categories of formal operational thbughinking about possibilities, thinking about
hypotheses, thinking ahead, and thinking abouptheess of thinking. The ability to think in
these manners will increase an adolescent’s aldigpmpare their experiences to another’s
experience in romantic relationships. Thus, sofrteedestructive patterns or cycles that
adolescents may have grown up with and may thiaknarmal, can be broken if adolescents are
educated otherwise (i.e. domestic violence, divoets).

From the types of categories of formal operatidghatight mentioned above, it is clear
that the central feature is abstract thought. Aestithinking helps adolescents to reevaluate and
update their views about romantic relationshipsuiygy 2002). These views are only useful
when they are open to being updated when experggoses a certain idea to be false (Furman
& Simon, 1999). Whereas children are thought tedneoncrete experiences in order to change
views of relationships, adolescents become moretallse abstract thought to do the same
(Furman & Simon, 1999). Abstract thinking enalites adolescent to “compare several
complex mental representations simultaneously’tarfdontemplate their own internal worlds
of thoughts and feelings and compare them withalodothers” (Furman & Simon, 1999, pg.
87).

Because adolescents are at a point where theyaegan to do this, it is important that we
give them the opportunity to do so and show thesnrtiportance of evaluating a relationship on
the basis of the things that research shows “r@adliter.” This is another reason why
adolescence may be the perfect time to begin preahaducation. They are at a point where

they can hear and make use of information thatdclmald to happier marriages in future! To
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illustrate this point, Montgomery & Sorell (1998Hd study involving 195 early adolescents
(grades 7-9) and 190 middle adolescence (gradd2)lOnvestigating their dating experience
and their experiences of being “in love”. Oneld# tindings of this study showed that “both
boys and girls indicate later ages for their fesperience of being in love with every additional
year of age”, which “offers evidence that with adutial life experience, adolescents revise and
narrow their prototypical conception of what it medo be “in love” (pg. 685).

The importance of the cognitive skills gained armal adolescent development cannot
be underestimated for romantic relationships. €lwegnitive advances make it possible to
maintain such a relationship. The necessity dhievelopments is easier understood in the
context of the “relational views” of the adolesceRurman & Simon (1999) speak of relational
views as representations of relationships, siniacchemas, scripts, prototypes and working
models. These representations are thought totdirperson’s behavior and serve as a basis for
predicting and interpreting other’s behavior. Mwéhhe changes that occur in adolescent
thinking affect these views (Furman & Simon, 1998hjch in turn affect the adolescent’s lived
experience in a romantic relationship. A moreergstudy (2006) by the same researchers
examined how adolescents’ and their romantic pestmemantic working models and relational
styles were related to their interactions with eattter. In this study, 65 couples (dating 6
months or longer) were observed interacting. TWeirking models assessed in interviews, and
relational styles were assessed by self-reporttquesires. The results of the study show that
even though these representations or views of romialationships are just starting to develop,
they still influence or are influenced by romantiteractions. The authors stated that
“expectations can lead to responses from othetsatkaconsistent with those expectations”

(Furman & Simon, 2006, pg. 600). The working modetse predictive of behavior, partner’'s
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behavior and dyadic behavior. However, there i@ner links between relational style and
observed behavior.

The changes in relationship cognitions that wildiscussed are adolescent egocentrism
(including imaginary audience and personal faldbytract thinking, perspective taking, and
dealing with positive and negative traits of others

One of the key features of the adolescent timeodas that of adolescent egocentrism, or
the idea that adolescents become very self-conseind believe that other people pay just as
much attention to their lives as they themselvedrdother words, adolescents have a tendency
to see themselves as the center of their worldeaedyone else’s. Elkind (1976) stated that
there are certain types of thinking that make ugestent egocentrism. These are imaginary
audience and personal fable.

“Imaginary audience” is the first example of adwalent thinking covered by Young
(2002) that affects romantic relationships. Apglie romantic relationships, imaginary
audience is the unrealistic idea that “real or pti& romantic partners are as concerned with
their behavior and appearance as they are thensséarman & Simon, 1999). A teenager
who believes this will falsely assume that theirtpar notices every small thing about what they
say, do, or wear, and may thus become so preoatwgile having the right image that he/she is
unable to pay attention to the partner. Thusréteionship becomes more a means of managing
one’s image (Brown, 1999; Furman & Simon, 1999hisTwould surely impede the potential for
intimacy. It may also block one’s ability to be evhe or she really is, or to even find one’s
identity if one is over involved in the romantidagonship at too early an age (Zimmer-
Gembeck, Siebenbrunner, & Collins, 2001). Yound@d@Moted that in order to have true

intimacy, one must be able to be honest, whichliresbeing true to oneself. This may not
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happen while one is preoccupied with maintainiregain image. Imaginary audience,
therefore, will have a negative affect on how orevg his or her romantic relationships. The
degree to which an adolescent still adheres toimaag audience is related to his or her
relationship competence, with a lower level of itnagy audience thinking being indicative of a
greater level of competence.

Another area addressed by Young (2002) was thesdpal fable”, or the thought that
“they are so unique that no one, particularly ptramd adults, could possibly relate to or
understand their experiences and feelings” (pg. TBus, when a young teenager is caught
between friends and his family, and chooses todpare with his friends, he may think in
response to his parents anger, “They just doesiit.g They’'ll never understand me.” This type
of thinking is typically outgrown towards the enfdaololescence, thanks to the increased ability
to think abstractly. As a result, adolescentsadle to make links across the different
relationships they have, be it with parents, frgrat a significant other (Young, 2002). Rather
than claiming that no one understands, an adolestay begin to wonder if her parents and ex-
boyfriends could have a point about her being “olimas”. Again, this opens the opportunity to
halt destructive ways of being and relationshiggyas. The adolescent is now able to learn
from, and view differently, past relationships,luding romantic ones (Young, 2002). Again, a
smaller amount of personal fable thinking wouldr#icative of a higher level of relationship
competence.

The ability to take another person’s perspedswenew skill developed during

adolescence (Furman & Simon, 1999). Inherentimahility is the ability to have empathy for
another, which is known to be a “key ingredienstecessful relationships” (Young, 2002, pg.

13). Another course of action for an example mewtibabove, relating to one’s ability to take a
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third person perspective, would have been for ttwescent to understand his parent’s
frustration with him being gone all the time. Haystill choose to spend time with his friends,
but would not be mad at his parents for being mddna. Thus, the adolescent is able to see
different possibilities for the motivations behitie actions of others and will be less likely to
overreact. This generalizes into the adolesceatigantic relationships, as well. The
adolescent’s views of relationships will changeateping on if he or she is able to have good
experiences with empathy and if he or she takeargdge of the opportunity to practice looking
at a situation from a third-person perspectivee Ttore able and willing an adolescent is to
think from another’s perspective, the higher theelef relationship competence.

An adolescent’s ability to deal with things the¢ aontradictory within themselves
(Gottman & Mettetal, 1986) is another area impagtiow they think about romantic
relationships. For example, an adolescent can eaappreciate that most people (parents,
friends, and romantic partners) have both posdive negative personality traits. They can still
hang out with that friend who is funny, but alsackiof annoying, and have a good time. In
terms of romantic relationships, it is necessarya@ble to deal with both positive and negative
personality traits since no one is perfect andeseancery relationship will have its difficulties
stemming from personality differences. Being atiogpof both the positive and negative traits
in others (within certain limits-for example, ancégscent should not be accepting of abuse in
any form) increases an adolescent’s relationshippetence.

There are some potential negatives that arisefahe adolescent’s newly developing
abilities that should be noted. Furman & Simord@)9in a book chapter about “cognitive
representations of adolescent romantic relatioisshgtate that these cognitive advances make

adolescents more likely to make cognitive errorthag try to gain control over the application
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of these skills to new situations that are fuleafotion, such as romantic endeavors.
Adolescents may be more likely to “overpersonalimar experience with real or potential
romantic partners”, may experience “undifferentiatin romantic relationships” and
“overdifferentiation in parental relationships” {Gean & Simon, 1999, pg. 90). Gottman &
Mettetal (1986) state that the best way to view time period is changing across all domains, as
adolescents begin to think about things they hawemnconsidered before in great detail and
usually with a lot of emotion. They also make thportant note that this cognitive development
happens because of expectations placed on thesadotdo be competent. Adolescents who are
allowed to have opportunities to experience romaacereinforce or change their expectations
about relationships, gained from increased cognivility, with real life experience.

Imaginary audience, personal fable, abstract th@jkperspective taking, and the ability
to deal with a person’s positive and negative peabty traits all affect whether or not an
adolescent is developing relationship competemEADY-A measures the overall “relationship
cognitions” based on these five features.

Emotional Awareness and Adolescent Romantic Rakttips. Intimacy in relationships
is in large part dependent on one’s emotional agmknt (Young, 2002). An important
development in adolescence is learning to intedogfie with emotion (Gottman & Mettetal,
1986), learning how to use both to make bettercg®i The goal of the fusion of logic and
emotion is to be able to “figure out the emotiowalld of interpersonal relationships” (Gottman
& Mettetal, pg. 202). Emotions are essentialddolescents to understand and use to their
advantage because, though emotions are not baattsenthey do have the potential to effect
one’s decision making and behavior in a negativemowerful way (Larson, Clove & Wood,

1999).
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The developmental challenge in terms of emotioraésdeith “learning to sort out
feelings from reality” (Larson, Clove & Wood, 19983. 38). Emotions can be tricky because
on one hand they can provide urgent informatioruabar needs, yet on the other hand this
urgency needs to be put into perspective agaiastdeominent information that might be
overshadowed by the strong emotions (Larson, C8oWood, 1999). With this in mind, it
would be important to know about how emotions depelnd change during adolescence.

Larson, Clove & Wood (1999), in a review of literge, begin by identifying components
of emotional reasoning that develop during or hefbre adolescence. These include the ability
to separate emotions from the situations that kihegn about, to distinguish between their
emotions and those of others, to think about osheatentions and consider them in emotional
evaluations, to recognize that two different emadican occur at the same time, and to figure
out complex emotional states, such as bliss ontest. It is not expected that early
adolescents will be able to do these things welthase things are hard for adults to do
sometimes. However, these skills do develop aokase across adolescence.

How do these seemingly individualistic emotionaliibs play out in relationships? This
guestion can be answered in the concept of emdtiatedligence, defined as a type of social
intelligence in which one is able to track the e of self and other, to differentiate between
different types of emotions, and to use thesetadslto direct thoughts and actions (Salovy &
Mayer, 1990). Goleman (1995), the authoEafotional Intelligencebelieved that emotional
intelligence was comprised of four main areas: etteping emotional self-awareness, managing
emotions, reading emotions, and handling relatigsshAfter reviewing the literature on

adolescent romantic emotions, the areas of devedogotional self-awareness, managing
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emotions and reading emotions in others seem thémost relevant to the purposes of
READY-A, and will thus be conceptualized as beiagt @f overall “emotional awareness.”

Developing emotional self-awareness is a procegsctintinues to happen across the life
span (Larson, Clove & Wood, 1999). Some of thédsskivolved are the ability to recognize and
name one’s emotions, to separate feelings frono@gtiand to connect the link between
thoughts, feelings, and reactions. Adolescentildegecognize if their choices are being
directed through thoughts or emotions, to see dmsequences of different choices, and to apply
this new knowledge to decisions they face at tteggesin life (i.e. drugs, sexual activity, etc).
Zani (1993) stated that intimacy is associated withllingness and ability to process emotional
experiences, which leads to greater emotionalase#freness. Emotional maturity is given the
opportunity to expand as adolescents seek out esande close to another person and to share
emotional experiences (Young, 2002; Collins & Sepuf999). These skills begin to set the
stage for an adolescent to experience genuineantim relationships.

Managing emotions includes the ability to expresstrol, and limit emotions when
appropriate. One thing that is known to be impuria successful relationships is the ability to
express emotion, which requires one to understadcandle emotions appropriately. Mutual
self-disclosure allows the partners to be OK wiith fact that they feel emotions differently and
under different circumstances and allows coupldsetmore aware of themselves (Zani, 1993).
Some emotions that adolescents need to learn hbandle are anxiety, anger, sadness, and
loneliness. The ability to endure intense emotioather than running from them or escaping
them, will help adolescents gain emotional matufftgung, 2002; Collins & Sroufe, 1999).

Reading emotions entails accurately assessingtloéi@ns of others and taking another

person’s perspective. Emotional maturity is exgahas adolescents develop sensitivity and
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concern for the well-being of others (Young, 20C2]lins & Sroufe, 1999). Adolescent’s who
try to read emotions and understand others arda@wug their ability to feel and act on
empathy. This ability to understand and respectter’'s emotions is important in developing
relationship competence.

One risk worth mentioning, relating to emotiodalelopment, is that when adolescents
are overwhelmed by the demands of commitment anday at too young of an age, there is a
risk of experiencing a “premature crystallizatidndentity” that limits the “socioemotional
growth” of the adolescent (Davies & Windle, 2000, 2). Overinvolvement in dating at age
16 is associated with decreased emotional healthni&r-Gembeck, Siebenbrunner & Collins,
2001). Thus, dating too early may thwart the astmdat’s ability to rise to his/her full
“emotional stature,” or in other words, to gainreasing emotional maturity throughout
adolescence.

Relationship competence is increased as adolesgaint greater emotional awareness.
READY-A measures how an adolescent’s level of eomati awareness through items
concerning the development of emotional self-awasenmanaging emotions, and reading
emotions. The more self-aware, able to manageiensptand able to read the emotions of
others an adolescent is, the higher the levellafiomship competence.

Rejection Sensitivity and Adolescent RoimatelationshipsRejection sensitivity
is defined as “anxious expectations of rejectiosiinations that afford the possibility of
rejection by sensitive others” (Downey & Feldma@9&, pg. 1329). Downey, Bonica & Rincon
(1999), in a chapter on rejection sensitivity iml@dcents state that “individuals who anxiously
or angrily expect, readily perceive, and reactnagdy to rejection are rejection sensitive” (pg.

149). Rejection sensitivity is based on Bowlbyttsehment theory and affects romantic
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relationships in the following process: Parent&na@echild’s needs with rejection, thus the child
becomes sensitive to rejection and learns to glaglevalue on avoiding rejection. It becomes
very hard to express needs or vulnerabilitiesgaiScant others, to the point that it produces
anxiety. The anxiety makes the person hypervigil@nsigns of rejection so much that even
minimal or ambiguous cues are perceived as inteatiejection. Feelings of rejection then
prompt both affective and behavioral overreacti@®@®vny & Feldman, 1996).

The danger of rejection sensitivity is that it Isaddividuals to behave in ways that
weaken their ability to maintain a supportive aatissying close relationship (Downey &
Feldman, 1996; Downey, Bonica & Rincon, 1999).alstudy examining parent-adolescent
conflict and late adolescent’s attachment anxiaty depressive symptoms as predictors of late
adolescent’s romantic relationships, Reese-Webkgladchand (2002) reported that those
adolescents who experienced more anxiety resuttomy abandonment or rejection would
experience fewer positive and more negative cdniisolution behaviors in their romantic
relationships. The level of anxiety was found tedict the degree to which people would
attribute hurtful intents to their partner’s insginge behavior (Downey & Feldman, 1996).

Some of the gender differences for reacting toctge sensitivity are that men who are sensitive
to rejection are more likely to show jealousy arahven are more likely to be more hostile and
more emotionally unsupportive towards their par{imwney & Feldman, 1996). In an article
summarizing the finding of a series of four studashow rejection sensitivity undermines
relationships, results showed that rejection seesgeople tend to be less satisfied in their
relationships and to magnify their partner’s levktlissatisfaction with the relationship (Downey

& Feldman, 1996).
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What about the rejection sensitive adolescent? towld he or she go about initiating
and maintaining a romantic relationship? DownegniBa & Rincon (1999) state that in order to
protect oneself from the “rejection that is expdaed feared, the youth may avoid or limit his
involvement or investment in romantic relationshipghich entails lost opportunities for
attaining the sense of being accepted that hasrbhes=ing from the adolescent’s life” (pg. 149).
The adolescent also loses the opportunity to fimetsome of the social skills that make it more
likely to experience acceptance, such as thosdviegtan intimacy, sharing, autonomy and self-
disclosure (Downey, Bonica & Rincon, 1999). Ancthiategy that rejection sensitive
adolescents may use to enter into a romantic oelstiip is to try too hard in securing intimacy
and unconditional love. Their emotional well-beiingay be entirely dependent on how the
romantic relationship is going” (Downey, Bonica &Ron, 1999, pg. 162).

The rejection sensitive adolescent typically digplthree identifiable behaviors: a)
interpreting insensitive behaviors of their partasiintentional rejection, b) feeling consistently
unhappy and insecure in the relationship, and eilecting him/herself in ways that reduce the
partner’'s satisfaction (Downey, Bonica & Rincon929Young, 2002). Young (2002) gives the
example of the rejection-sensitive adolescent femdilo, after experiencing typical conflict,
responds with hostility, saying hurtful words aettihg her temper escalate. Non-rejection-
sensitive adolescent females were more satisfiddttveir relationship after conflict than were
rejection-sensitive adolescent females, and rgjectensitive adolescent females’ male partners
remained angry for longer time periods after cabfl¥oung, 2002).

There are several ways that rejection-sensitiveradolescents manage rejection by
their partner. The first is by coercing the partiwestay in the relationship (Downey, Bonica &

Rincon, 1999). They may use threats or aggregsiarduce the partner to stay in the
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relationship, limit the partner’s social contactasoto make the person dependent on them, or
threaten to harm themselves. The second meareabhd with rejection is by complying with a
demanding partner (Downey, Bonica, and Rincon, 199%e adolescent in this case may give
in to the partner’s pressure to engage in sextiahacy, continue with sexually intimate
behaviors in the belief that it will strengthen geatner’'s commitment, or put up with actions
that may compromise the person’s safety. They at&yengage in harmful behaviors to reach
ideal standards of physical attractiveness. Tiid thay to cope with rejection is to internalize
the emotional trauma, which is manifested by “syonp of depression, including social
withdrawal, dejection, hopelessness, anger, hiystir aggression” (Young, 2002, pg. 16).

The most recent study on rejection sensitivity lgtdwut a factor linked with rejection
sensitivity and depression, namely self-silenciagdviors (Harper, Dickson & Welsh, 2006).
Silencing the self is an idea stating that “induats whose sense of self is relationally based and
who initiate and maintain relationships in selfr#agng ways are particularly vulnerable to
depression. Self-silencing individuals suppress fhersonal voice and opinions in order to
maintain intimate relationships” (pg. 460) Becaakthe lack of self-expression, the adolescent
loses his sense of who he really is. Without kiniswledge, he will put up a front of who he
believes his partner wants him to be in an effoihtrease intimacy. However, this only lessens
possibility of having a truly intimate relationshidarper, Dickson & Welsh, 2006). The data
used in this study came from STARR (Study of TeraesAdolescent Romantic Relationships).
211 adolescents and their romantic partners ppatied in this particular study, which involved
numerous self-report measures and three videotapecersations. The results of the study

indicated that those adolescents who were rejesimsitive reported using a higher number of
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self-silencing behaviors than those who were nosisige to rejection. Thus, self-silencing is
also likely to be part of rejection sensitivity.

Rejection sensitivity may be normal while an adodgs is just beginning to date or in
early adolescence because adolescents are workitige dasks of autonomy and identity
(Young, 2002). Issues of acceptance by peers@ndntic partners are especially significant at
this point in time. When the rejection-sensitivityntinues into late adolescence, the potential
for problems arises. READY-A assesses rejectiosigeity through items that ask him or her
to rate how much s/he agrees with statements atdoether s/he feels anxious or confident in
different interpersonal situations with friendsheThigher the level of rejection sensitivity, the
lower the level of relationship competence.

Personality Traits and Adolescent Romantic Relalgps. One of the most important
pieces of the adolescent romantic relationship lguzzhat of personality traits. Research has
shown that certain personality traits can aid edpsting whether or not a person is hard to live
with (Larson & Holman, 1994), or in some casespdve around. For example, a person may be
inclined to twist relationship events in such a wlagt agrees with one’s point of view or to
dramatize negative relationship events. Larsondfmén (1994), in a review of literature, came
to four conclusions regarding the role of persdpataits in predicting marital satisfaction, one
of which is that “There are some fairly stable peddity traits and mental health factors that
influence marital stability and quality” (pg. 231Qther researchers have stated that the few
studies that have been done regarding the qudlagaescent romantic relationships suggest
that similar personality traits may influence theslationships as do those of adults (Collins,
2003; Regan & Joshi, 2003). In a small study,glesil to answer the question “Do younger

individuals possess similar desires with regarnddizntial mates as do adults?”, it was found that
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when adolescents were looking for a long-term @anvith whom they would make a
commitment, the qualities sought after are thoaedhe mental in nature, such as humor and
intelligence (Regan & Joshi, 2003). When lookinggomeone with whom they could have a
casual sexual relationship, more external, physjaalities were desired (Regan & Joshi, 2003).
Both of these findings are similar to research dultgpreferences.

Positive personality traits were found to be onéhefmost frequently reported likes
about one’s dating partner in adolescence (FeifiB§6). Personality traits are also thought to
possibly shape the selection of partners and caifnsdationships (Davies & Windle, 2000). In
the developmental perspective, dating is seenti@sring ground for adolescents to further
develop their personalities and the social skiltg go with them. It is important to keep in mind
that the context from which the adolescent is cgnmsirthat of forming an identity and becoming
autonomous (Erickson, 1959).

There was only one study found by both Young (2@0®) the author that followed
adolescents through marriage (Skolnick, 1981). rEkealts were used to predict what adolescent
characteristics correlated with later marital giyaliHowever, one would quickly note that this is
a dated research study, the results of which mdgmyger generalize to today’s adolescents. |
follow Young (2002) in stating that since it wag tbnly one of it’s kind, it's findings will be
briefly summarized here (for a more thorough revisge Young, 2002). Skolnick (1981)
evaluated the subjects of her study four timesr(yesdolescence”, “later adolescence”, “early
adulthood” and “later adulthood”), each time measysix aspects of personality: self-
confidence, nurturance or hostility, sexual expgoesscognitive ability, conventionality of
thought, and aggression. She found that “selfidente, aggression, and sexual expression in

adolescence were each strongly correlated withtah@auiitcomes” (Young, 2002, pg. 18). Those
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who were less confident were more likely to eithedissatisfied (men) or divorced (women).
Nurturance (rather than aggression) in personpfiggicted marital satisfaction in that those who
were most nurturing were most satisfied and vigsaie The most distinguishing characteristic
from adolescence that set apart the divorced avgkttvho stayed married was eroticism in
sexual expression. Skolnick (1981) stated thatéBsly adolescence, the divorced were
distinctly more interested in the opposite sexd[aexually] undercontrolled, eroticizing,
talkative, gregarious, self-indulgent, and selfrdadizing” (pg. 287).

Other studies have found similar results. Selfficemce does indeed affect adolescent
romantic relationships (Roscoe, Diana & Brooks, z28ani, 1993; Zimmer-Gembeck,
Siebenbrunner & Collins, 2001). Other persogataits, such as being pleasant, cheerful,
dependable, honest, and affectionate, were ratedlblgscents as having more value than
prestige factors (Zani, 1993; Roscoe, Diana & Bepd®87). An early transition to sexual
activity was found to be associated with those qaabty types that fit into the insecure
attachment category (Collins & Sroufe, 1999).

Another useful area that was spoken of by sevessdarchers was that of emotional
health (Collins, 2003; Zimmer-Gembeck, Siebenbru@n€ollins, 2001). Depression was
found to be related to an adolescent’s use of mbmésolution strategies, with depressed
adolescents using more negative and fewer positwélict resolution behaviors in their
romantic relationships. Depression manifestedfitseough hostility, irritability, dysphoria, and
withdrawn behavior (Reese-Weber & Marchand, 2002).

Larson & Holman (1994) stated that many of thefexive methods of communication
and behavior exchange that recent researchersnoée® in dysfunctional couples may be

viewed as partially resulting from the personatiharacteristics of the partner. Though they
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were speaking of an older population, it seemschigb assume the same would apply to
adolescents. Given the importance of personahiystin forming and maintaining healthy
relationships, personality characteristics willdssessed in READY-A. The items in this section
will be taken directly from the READY inventory. Aording to a study by Draper & Holman
(2005) to determine if the Big Five personalityttas (surgency, agreeableness,
conscientiousness, neuroticism, and openness) beuldliably extracted from the 24

descriptive adjectives and phrases used in RELAAdeu“Section 1: Personal Characteristics”,
23 of the 24 items in RELATE fit well into the BKjve pattern and the seven subcategories in
RELATE can be renamed into the five personalitydesz As a reminder, the READY

inventory items in this section are exactly the sa® the RELATE items, except that the person
is not asked to rate their partner since READYasfar those in a relationship. Therefore, these
items are well founded in research.

Sexual Conservativism and Adolescent Romantic iBe#tips. Sexuality is a highly
researched area of adolescence, to the pointtthegishadows romantic relationships in
adolescence (Brown, Feiring, Furman, 1999; Feid®96). Sexual experiences during
adolescence are considered normative by researcheiser, Britto & Brooks-Gunn, 1999;
Collins & Sroufe, 1999; Meschke, Zweig, Barber &lss, 2000; Shulman & Scharf, 2000) and
important by adolescents themselves (Graber, B&itByooks-Gunn, 1999). There tends to be a
“let sleeping dogs lie” attitude towards adolesc@ruality and a belief that adolescents are sex-
crazed (Katchadorian, 1990). However, researd¢hssthat most (but not all) adolescent sexual
experiences occur in the context of a committeatia@iship (Katchadorian, 1990; Graber, Britto
& Brooks-Gunn, 1999; Collins & Sroufe, 1999; Dav&sVindle, 2000; Kuttler & LaGreca,

2004, Kaltila-Heino, Kosunen & Rimpela, 2003).
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According to The National Center for Health Stats(1997), 75% of adolescent girls
(ages 15-19) who have had intercourse were steatthygdheir partner. Adolescents report
having some sexual experience by the age of 15ii§eil996; Shulman & Scharf, 2000), with
the average age for first sexual intercourse babaut 16 years old (Collins & Sroufe, 1999).
Adolescence would seem to be the best time to shelgevelopment of sexuality because this
is when many individuals experience first intersesu(Meschke, Zweig, Barber & Eccles, 2000)

Despite its prevalence, there does not appear bebefits that result from engaging in
sexual intercourse during adolescence. For exar{plaala-Heino, Kosunen & Rimpela
(2003) report that early sexual activity “more likeeflects problems in adolescent development
than successful adolescent passage” (pg. 533)y Sthte that it is associated with both previous
and current antisocial behavior and more frequembnts of depression. In fact, in their study,
the severity of depression increased with the ackksm sexual activities. Meschke, Zweig,
Barber & Eccles (2000) stated that adolescent gittgaging in early sexual activity are more
likely to have more partners, have sex with higik-men, and are at greater risk for contracting
an STD.

Young (2002) pointed out that “certain circumstanotadolescent sexual involvement
may indicate emotional problems in one or bothr@ag” (pg. 25). She supports her argument
with the research of Collins & Sroufe (1999), whoa chapter about capacity for intimate
relationships in adolescence, stated that thoseanbage in early sexual relations are likely to
have insecure attachments with their parents angy caregivers. They stated that one’s
relationship history, including both caregiver grer relationships, may be associated with both
the likelihood of primary sexual relationships amith the timing of beginning sexual

intercourse. Insecure attachments make early sexparience more likely to happen. Those
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with secure attachments are expected to undergtahdex has a role in deepening intimacy and
are unlikely to be promiscuous or casual in thexusl behaviors (Collins & Sroufe, 1999).

There are certain variables listed in the resetirahpredict the onset of sexual activity in
adolescence. One of them is, as previously stegétionship with primary caregiver or parents
(Collins & Sroufe, 1999; Meschke, Zweig, Barber &des, 2000; Katchadorian, 1990). A
healthy and loving relationship with parents makesore likely that adolescents will delay
sexual activity. Several studies also noted thatsexual activity of peers has an impact on
when adolescents begin to engage in sexual ac{Miéschke, Zweig, Barber & Eccles, 2000;
Zani, 1993; Connolly & Goldberg, 1999; Katchadoria@90). The more sexually active the
friends are, the more likely the adolescent iS40 angage in sexual activity. Puberty also
influences the onset of sexual activity, with earpubertal developments making it more likely
for boys than for girls to engage in it (Katchadori1990; Meschke, Zweig, Barber & Eccles,
2000).

However, cultural and moral constraints may hasg@ger pull than pubertal
development. Religious affiliation was linked wibxual conservatism or restraint
(Katchadorian, 1990). Emotional maladjustmentjescribed earlier, is linked with being more
socially deviant, which also makes it more likdbpt an adolescent will engage in sexual activity
(Katchadorian, 1990, Meschke, Zweig, Barber & E&cBO00). Personality factors such as
lower intellectual ability and academic achievemaldng with a lack of goal setting for
education, were also linked to early sexual expeggKatchadorian, 1990). Because
adolescents report that sexual intercourse is lysoal “premeditated” but rather tends to just
happen, it would seem that degree of impulsivitg Hre ability to delay gratification also play

into whether or not they will engage in sexual iot@irse (Katchadorian, 1990).
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Based on the research stated above, adolescentsavb@ood relationships with their
families and who have strong religious beliefslésly to be sexually conservative rather than
sexually promiscuous. These adolescents areikédg to have better emotional health and to
feel better about themselves. Thus, the sectidisexual conservatism” should be positively
correlated with good family relationships and ssfeem. For the purposes of this study,
“sexual conservativism” is defined as having a eovative attitude towards sexuality. For
example, someone with a sexually conservativeudgitvould believe that sex should be
reserved for marriage. It is measured by asking mmeh the adolescent agrees or disagrees
with statements about whether or not teenagersraationally ready for sex and under what
conditions it's OK to be involved in a sexual redaship (i.e. “People should wait until they are
married before having sex.”). The level of relaibip competence should increase with the level
of sexual conservativism.

Premarital research on predictors of marital satisbn for adults states that those who
have premarital sex are more likely to get divoreatson & Holman, 1994). Adolescents will
eventually be there, so they need to understandahsequences of deciding to engage in
premarital sexual intercourse. Sex education imalsh(or perhaps the lack of good sex
education in schools-see Katchadorian, 1990), adete divorce and adolescent childbearing
rates, and the amount of adolescent premaritaldéxiercourse all point to the need for greater
education for adolescents in this area. READY-A/ina a useful tool to begin having that
conversation with adolescents who are learning amauriage and family.

Contextual Factors in Adolescent Romantic Relatigrs
Adolescents must be understood in terms of theitesa-their background, or in the case

romantic relationships, their history of relatioqpshwith others. There is much research stating
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that adolescent romantic relationships are reletedeir relationships with their friends and their
families (Reese-Weber & Marchand, 2002; Brown, 19@&nnolly & Goldberg, 1999; Shulman
& Scharf, 2000; Collins, 2003; Furman, Simon & Bbeg, 2002; Grover & Nangle, 2003;
Feiring, 1996; Sroufe, Egeland, Carlson & Collia805). Expectations that adolescents hold for
their romantic relationships are often formed byawthey see in their families (by their parent’s
relationship), their friends, and in the media (Wigu2002; Scharf & Mayseless, 2001; Reese-
Weber & Kahn, 2005). Because expectations of raimaslationship affect one’s experience in
romantic relationships, and because these expautsagire shaped by family and friend
interactions, adolescent familial relationships &rehdships need to be assessed in READY-A.
Family of Origin and Adolescent Romantic RelatiopshThere has been a lot of
research in the recent years about how an adoles¢amily of origin can affect his or her
romantic relationships (Conger, Cui, Bryant & Eld&000; Steinburg, Davila & Finchman,
2006; Scharf & Mayseless, 2001). However, we beljin with a review of how the family of
origin affects young adults relationships accordmgremarital research. Larson & Holman
(1994) stated that family of origin factors are orant in their role of partially determining
interpersonal processes. Some of these are ratathd family’s emotional environment. They
stated that the family environment contributesrt@dult child’s marital stability and happiness.
For example, women who ended up divorced were “riikeg/ to have come from tense, less
close, and unstable families than women who diddhairce” (pg. 230). Though they found
parental divorce to have little predictive powehatdid predict lower marital quality was
conflict in the family of origin. Expressivenessthe family of origin predicted higher
relationship quality (Larson & Holman, 1994). Thessues (family environment and conflict)

were discussed in research relating to adolesoemmtic relationships.
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Several researchers agreed that a supportive famiyonment contributed to an
adolescent’s ability to maintain intimate relatibips (Collins & Sroufe, 1999; Reese-Weber &
Marchand, 2002; Zani, 1993; Shulman & Scharf, 2B0man, Simon & Bouchey, 2002).
Because the home is the first place that childrereaposed to in order to learn about
relationships, the “rules” that they pick up fromatehing their parents are those that they tend to
follow in their own relationships, even though treg trying to differentiate themselves from
their parents. Thus, if these “rules” originatenfra healthy and supportive family environment,
they will probably be more beneficial to the adok# as he or she engages in intimate
relationships with others.

Collins & Sroufe (1999) conceptualized the relasiop between early relationships and
the capacity for closeness as having three paijta positive relationship with caregivers should
lead to positive relationships with others, 2) stadationships provide an opportunity to learn
reciprocity, and 3) a history of responsive care laeing supported in the effort to achieve
autonomy enable a child to develop a sense ofngalfh and true autonomy. From this sense of
self-worth and autonomy are thought to spring berahat are likely to influence future
partners for the better.

One study that supports this conceptualizationdwe by Scharf & Mayseless (2001).
They studied adolescent males’ capacity for ronsantimacy, with best friend, and marital and
parental relationships as the possible precurgogbty-five male adolescents (ranging from 17-
18 years old at time of first assessment) and fFfaents were interviewed and filled out
guestionnaires when the adolescents were high kshomrs. The researcher’s discovered that
all of these relational contexts contributed to¢hpacity for romantic intimacy. Specifically,

the marital relationship of the parents of the adoént affected the parent adolescent
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relationship, which then contributed to the soc@hpetence of the adolescent. When there was
a positive parent-adolescent relationship, thees@nt was more socially competent, which
contributed to his or her ability to have intimanyromantic relationships and to have higher
quality friendships. Overall, the higher the qtyabf relationships in each of these three areas
contributed to the adolescent’s capacity for inttgnéScharf & Mayseless, 2001).

The ways that parents relate to teens have been tounfluence several aspects of their
lives in relation to romantic relationships. Itsvstated that since adolescents have little
experience in romantic relationships, they coulé$gecially dependent on their representations
of their parent’s relationship for their expectasaf their own relationships (Furman, Simon &
Bouchey, 2002). Scharf & Mayseless (2001) statatl‘parent’s intimate behaviors may serve
as a model of ways to communicate, express affectiod resolve conflicts with close partners”
(pg. 381). Thus, parents provide an example of twokve an affectional relationship (Zani,
1993). Katchadorian (1990) stated that the wagmtarrelate to teens affects that young
person’s sexual behavior, with those having supporelationships delaying sexual activity and
those experiencing poor communication and lackuppsrt from their parents being more likely
to engage in early sexual activity. The timingrofolvement in dating is associated with
dysfunctional families and peer groups of adoletsc@bollins, 2003; Downey, Bonica &

Rincon, 1999).

In one study about autonomy and relatedness icd&irAmerican families, results
showed that adolescents growing up in “stably redrriwo-parent biological family reported
later onset of romantic activity, and those whoezignced closer relationships with their parents

reported more supportive relationships with themantic partners”(Smetana & Gettman, 2006,
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pg. 1350). This study also showed that those whe wiese to their parents were able to
maintain romantic relationships for longer periofi$ime five years later.

In addition, a study involving 104 undergraduatd graduate students showed that those
who feel alienated from their mothers are likelyeidibit more relationally aggressive behaviors
in romantic relationships, perhaps because theg weable to learn the skills for creating and
maintaining intimacy (Linder, Crick & Collins, 2002 Those whose parents give love
conditional to the adolescent fulfilling their expp&tions may get into a relationship just to please
the parents, while those whose parents are neglectbverly rejecting may give up on ever
being accepted by their parents and seek accept@mee romantic partner (Downey, Bonica &
Rincon, 1999).

Several other studies showed the impact of an adeh’s family of origin on his/her
romantic relationships. Reese-Weber & Marchan@®2Z2@onducted a study about which family
and individual characteristics predicted an ad@ess conflict resolution behaviors. They
asserted that “an adolescent who has practiceddagatiae resolution strategies in the home
environment may use similar strategies to resobvélicts outside of the home” (pg. 198). The
“Managing Affect and Differences Scale” (MADS) wased to assess late adolescent’s
perceptions of typical conflict resolution stragsgyin their mother-adolescent, father-adolescent,
and adolescent-romantic partner relationships.y Ttiend that those adolescents who had more
positive conflict resolution behaviors with thearpnts also have more positive conflict
resolution behaviors in their romantic relationshiphose who had more negative patterns with
their parents also had more negative patternstivein romantic partners (Reese-Weber &
Marchand, 2002). A more recent study examinedli@mpredictors of sibling and romantic

partner conflict resolution (Reese-Weber & Kahr)20 This study, though it was done with
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late adolescents (college students, N = 272),salpported the notion that those with more
positive conflict resolution patterns with parehé&l more positive conflict resolution patterns
with their romantic partners. Conflict resolutisinategies of both the parents with each other
and the parents and the adolescent will be assas8H#ADY-A using items taken directly from
READY.

Furman, Shulman & Bouchey (2002) stated that “agt@st’s views of friendships and
romantic relationships were found to be consisyamtlated, as were their views of friendships
and parent-adolescent relationships. The linkaden representations with parents and
romantic partners were somewhat inconsistent” 2d9). There could be several explanations
for this. One option is that the link between p&@olescent relationships and adolescent
romantic relationships is indirect. Parental ielaghips influence friendships, which then
influence romantic relationships. More supporttfos conceptualization was found in a study
by Scharf & Mayseless (2001). In addition, thisade supported by a study by Conger, Cui,
Bryant & Elder (2000), following adolescents frohet?" grade into adulthood, who found that
“nurturant-involved parenting” during in adolescemredicted romantic behaviors in early
adulthood that were warm, supportive and low intihtys These behaviors were also positively
associated with relationship quality for early adwaluples (Conger, Cui, Bryant & Elder, 2000).

Another option, however, is that adolescent’s whadt see a link between their
relationships with their parents and their relagimps with a romantic partner have not
developed the cognitive skills necessary to do so.

Parental conflict not only affects the adolesceadsflict style and style of interacting,
but it also affects their expectations about mggjaccording to one study. Steinburg, Davila,

& Finchman (2006) did a study involving adolescemales from two parent intact families
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about how the daughter’s perception of parentaflicbaffected whether or not they expected to
get a divorce someday. Results showed that “ginls reported more negative perceptions of
parental conflict were less comfortable with classnwith their parents, which in turn was
associated with expecting unhappiness and divorteeir own marriage” (pg. 344). When these
adolescents perceived high levels of interparaxaaflict, it seems that they are unable to feel
close to their parents which, in turn, is assodiatéh pessimistic feelings about their own future
relationships. When adolescents don’t feel closemetheir family relationships, this
sometimes leads them to look elsewhere to firahid, at the same time, not believe that their
relationships will work out in the end (SteinbuBgvila, & Finchman, 2006). “Unfortunately,
this process may set up a self-fulfilling propheagolescents seek out closeness in maladaptive
ways, only to have their pessimistic beliefs canéd” (Steinburg, Davlia & Finchman, pg. 344).

Brown (1999) stated that the family may play a kesstral role than that which would be
expected because it cannot be assumed that parerkeowledgeable or concerned about their
adolescent’s romantic endeavors. The parent-cbiédionship seems to contribute to the child’s
ability to be close and intimate with others, ngridships may contribute more to the
development of other qualities, such as recipraaitg mutual intimacy, that are central to
romantic relationships (Shulman & Scharf, 2000js lhonetheless important to know that
parents remain an important source of supportdotescents even as the significance of peers
increases (Furman, Simon & Bouchey, 2002).

The aspects of family of origin that READY-A nedddnclude are the quality of the
relationship with parents (including the perceigsegport from parents), the style of conflict
with parents, and the emotional climate of the fgmmi general. Good relationships with

parents, positive conflict resolution strategieg] a positive emotional climate in the home lead
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to higher levels of relationship competence. Thm# in this section come directly from
READY under the title of “family processes.”

Same-Sex/Best Friendships and Adolescent RomaeiatdRships. While a child’s first
experience with relationships, and how love andti@hships are played out, is in the home,
friendships offer a more egalitarian relationshipeve the qualities necessary for a romantic
relationship can be further developed. As a chddrs and enters adolescence, the majority of
their interactions tend to switch from family-orted to peer-oriented (Shulman & Scharf, 2000).
Adolescents rely on their peers for advice and sttpffhey tend to work out their identities,
goal, and dreams in the context of the peer net{grbwn, 1999). The developmental period in
which the most growth occurs in a way that faddéitaand encourages interpersonal relatedness
is during adolescence, and friendships are a €atittenue” for this to take place (Connolly &
Goldberg, 1999).

Young (2002) stated that adolescent romantic meiahips may be more similar to
friendships than to attachment relationships (iéh parents) because of adolescent’s tendency
to be less satisfied with a romantic relationshigew it involved higher levels of commitment.
Another reason is that romantic relationships aget pelationships share more characteristics
than do relationships with parents. For example|escents are not able to “pick” their parents,
and often do not feel that their parents understaeoh. Friendships, however, are more equal
because friends do get to “pick” each other, akkash other to make their own decisions, and
are a big source of support to each other. Theaésbd a shared domain of intimacy and
companionship that does not take place in the paregiationships (Connolly & Goldberg,
1999). Mutual sharing and commitment are alsoragddhis relationship with friends as

adolescents get older (Collins & Sroufe, 1999) lldboration, co-construction, reciprocity, and
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symmetrical interchanges are also seen as chasticteshared by friendships and romantic
relationships (Furman, Simon & Bouchey, 2002). N¥@2002) thus concluded that in order to
see how a person will handle a romantic relatignghadolescence, it may be helpful to assess
their perceived quality of their friendships.

There is a lot of research to back up that statémiémends provide adolescent’s with the
opportunity to meet and interact with romantic ietgs, to get involved in and recover from
those relationships, and to learn from the expeagest romantic relationships (Brown, 1999;
Collins & Sroufe, 1999; Connolly & Goldberg, 1999jrman & Simon, 1999; Zani, 1993;
Grover & Nangle, 2003; Feiring, 1996; Kuttler & Geeca, 2004). Since the actual romantic
relationship experience of the adolescent is imiteel by the quality of other interpersonal
relationships (Connolly & Goldberg, 1999; Sroufgekand, Carlson & Collins, 2005), and
because the affective intensity experienced withnaantic partner is related to quality of
relationship with a same-gender close friend (Skanli& Scharf, 2000), it would be logical to
assess for relationship quality. The Minnesotalptf Risk and Adaptation from Birth to
Adulthood (Sroufe, Egeland, Carlson & Collins, 2P86pported this statement, saying that
“measures of earlier peer competence...were conflistetated to dating outcomes” (pg. 185).
Specifically, the “observation-based ‘friendshipbge significantly related to felt security in
one’s dating relationship” (pg. 185).

There are many other ways in which friendshipscaféelolescent romantic relationships,
most importantly, the development of relationsmp aonflict resolution skills (Connolly &
Goldberg, 1999; Downey, Bonica & Rincon, 1999).nfecof those listed are negotiating
closeness, intimacy, sharing, sensitivity, caremjysupport, extensive companionship,

disclosure, perspective-taking skills, empathyu&m, and the ability to deal with and express
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emotions (Connolly & Goldberg, 1999; Downey, Bon&®&incon, 1999; Feiring, 1996; Furman
& Simon, 1999; Davies & Windle; 2000; Kuttler & La€ta; 2004, Zani, 1993). The
development of these skills is necessary for the&ion and maintenance of romantic
relationships because they lay the foundationrfomiacy, which becomes increasingly central
to social competence (Collins & Sroufe, 1999).

As mentioned earlier, conflict resolution stylegdisn the family of origin are likely to
be used both with friends and with romantic pagn8&hulman, Tuval-Mashiach, Levran, &
Anbar (2006) did a study examining the predictdri®ngevity among 40 late adolescent
couples (mean age = 17 years). From the findihgsgs made clear that the length of romantic
relationships depends on the quality of how thept®handled conflict. “Adolescent partners
who are able to negotiate differences in a cons#einanner within a positive atmosphere
establish a relationship that is mutually rewardang increasingly satisfying” (Shulman, Tuval-
Mashiach, Levran, & Anbar, 2006, pg. 584). Asphecess repeats itself and becomes more
solid within the relationship, communication beceneenotionally rewarding and partners
become more committed to each other (Shulman, Tdeshiach, Levran, & Anbar, 2006).
Because this is an important factor for adolesoamiantic relationships, READY-A needs to
assess communication skills. This would best redehile having the adolescent think of how
he or she handles conflict with his or her besitnii.

Other ways that friendships affect romantic relagiops are in the timing of first
intercourse & level of sexual involvement (Katchado, 1990; Connolly & Goldberg, 1999).
Good social adjustment necessitates good relatipsishth friends (Feiring, 1996). One’s level
of status and belonging in the peer group is atsmected to an adolescent’s level of romantic

involvement (Kuttler & LaGreca, 2004). SimilarBnother study found that when an
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adolescent perceives him or herself as being dbdrfeom peers, he or she is more likely to
exhibit and be the victim of relational aggressibimder, Crick & Collins, 2002).

READY-A measures the perception of the qualityahs-sex friendships that an
adolescent experiences. The better quality ohdis@ips one is able to maintain and the better
one is able to communicate, the higher the levetlationship competence. READY-A also
assesses the way in which the adolescent commasiaath his or her best friend. Some of the
interpersonal skills mentioned above (i.e. empashgying emotion, etc) are assessed by the
emotional awareness questions on READY-A.

Summary of Literature Review

The RELATE/READY premarital questionnaires combiine well-researched premarital
factors that contribute to marital quality and dtgbto help couples (RELATE) or single
persons (READY) evaluate their capacity for heal#lgtionships. READY is able to tell
people what areas will be strengths in a commitidationship and which will likely create
challenges. While these and other premarital quastires have been created for people over
18, research needs to be done to help adolescaitmee their own strengths and challenges
that would influence healthy relationship functiegi(Young, 2002). Though research on
adolescent romantic relationships is still in eatlyges, enough has been given to help create
such a questionnaire for adolescent readines®ifoamtic relationships.

The factors that have been considered are basegsearch relating to the formation of
another adolescent premarital questionnaire c&EHATE-A (Young, 2002). The areas that are
assessed on READY-A are similar to those lookingag@ssessed by RELATE-A. The
subfactors labeled “interactional patterns” anadst of romance” and the whole “couple

dynamics” were dropped since READY-A’s main purpisse® help adolescent’s evaluate their
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relationship competence rather than the healthooirgent relationship. A few of the labels were
changed from the RELATE-A model in order to helaridly what exactly was being measured.
The first one that was changed from RELATE-A wast thf “cognitive abilities.” This was
changed to “relationship cognitions” on READY-Adlarify that we were assessing areas of
cognition in the context of relationships. Thefsahor “emotional abilities” on RELATE-A was
changed to “emotional awareness” for READY-A. Tihane clarifies which “emotional
abilities” READY-A measures. The subfactor “sexumfolvement” from RELATE-A was
moved to the factor entitled “Individual Characséids” on READY-A. The name and purpose
of this subfactor have been changed to assessoasadnt’s beliefs about “sexual
conservatism”, rather than his or her actual pcasti This was done in order to make it easier to
have access to a population on which to do a fkitfor READY-A. The last change that was
made from RELATE-A to READY-A was in that which whsing assessed. RELATE-A was
assessing “adolescent relationship competencalitstaind satisfaction.” READY-A will

assess adolescent relationship competence.

READY-A is made of two over all factors: individuzharacteristics, or those aspects
and abilities of the individual that influence red@ship readiness, and contextual factors, or (in
this assessment) the adolescent’s backgroundaifaeship experiences with family and friends.
Each of these will be quickly summarized hdre.uFep illustrates the conceptual model of
READY- A. The first of the two factors is “Indivichl Characteristics”, which is made up of five
subfactors: relationship cognitions, emotional amass, rejection sensitivity, personality traits,
and sexual conservativism. “Relationship cogngiaefer to cognitive tendencies and abilities

that emerge during adolescents which influencdiogiship competence. These are adolescent
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egocentrisim, imaginary audience, personal faldespective taking, and the ability to deal with
contradictory parts of people.

“Emotional awareness” includes the developmennadteonal self-awareness, managing
emotions, and reading emotions. As Young (200#tedf cognitive and emotional abilities may
be the most critically related to relationship Iskilecause they are most likely to change as the
adolescent ages. Better developed cognitive amdienal abilities are likely to result in a better
ability to handle romantic relationships, or in@thvords, the a higher level of relationship
competence. These are the two factors that masilizenfluence couple interactional processes
and that distinguish adolescent romantic relatigpssfiom their older dating counterparts
(Young, 2002).

Rejection sensitivity is defined as “an anxiouseotptions of rejection in situations that
afford the possibility of rejection by sensitivénets” (Downey & Feldman, 1996, pg. 1329).
Rejection sensitivity is expected to diminish ofrere in healthy adolescents. A near or
complete absence of rejection sensitivity for aolestent will help him or her to be better
prepared for romantic relationships.

The “personality traits” section will use the itemghe READY inventory. These are
based largely on premarital research for adultsvéier, there were similar findings for
adolescent preferences in personality traits. ifldsides kindness, happiness (vs. depression),
maturity, extroversion, etc.

Finally, “sexual conservativism” will be assess&gcause it is difficult to do research
with adolescents and sexuality, it was thought imiseneasure the beliefs about sexual

conservatism since beliefs are likely to influeactons.
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The second area, “Contextual Factors,” should aelguestions pertaining to the family
of origin (the family the adolescent grew up inegifically, the adolescents relationships with
their parents or guardian) and their peer netweskecially the best-friend relationship.

Relating to the family, the adolescent’s style @fitict management with his/her parents will
need to be assessed because research has shoam déldatescent is likely to use the same
conflict resolution style with a romantic partnkat his or her parents use with him or her. The
adolescent’s perception of the emotional climatthefhome/family will be measured. The
adolescent’s perceived quality of friendships aisdoin her style of communication with friends
will also be measured.

Questions from these factors will be helpful toladoents and professionals as they meet
the goals of READY-A to 1) help high school educatand counselors teach about the
important factors that relate to relationship cotapee; 2) give adolescents useful information
about their individual strengths and challenge aathat would contribute to or detract
relationship competence; and 3) contribute to thelmmeeded research on adolescent romantic
relationships and the prediction of marital satsta from information gathered earlier in an

individual's life.
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Chapter llI
Methods: The Process of the Development of the REA Inventory
The development of READY-A contained several steépsice Young (2002) did a
comprehensive review of literature and built amipool for RELATE-A, the first step involved
in creating READY-A was to update the literatureiegv. The information found was
summarized in the second chapter of this work. fiéw steps included creating, modifying, and
selecting the items to be included in READY-A, desng a procedure for content validation,
and then organizing the items into a format sugdbt immediate use upon the obtaining of
permission to do so.
Item Creation, Modification, and Selection
As mentioned earlier, all items created were basethe literature review of
research on adolescent romantic relationships. it€hepool created by Young (2002) was the
starting point for creating the items for READY-Aince RELATE-A and READY-A have very
similar purposes (the only difference is that REABYs not intended for use with couples),
some of the items created by Young (2002) werksstitable. Specifically, there were items in
the section entitled cognitive abilities (title cigeed to “relationship cognitions”) that are used
for READY-A. The items for the personality ta#nd family of origin section were reviewed
and compared to the items on the READY Inventorsete which are more suitable for use on
READY-A. The rest of the items for READY-A wereeated by the author. The items in the
section on sexual involvement (taken from an unighbt questionnaire by Furman & Wehner)
were omitted and rewritten to reflect “sexual camavism” because asking direct questions
about an adolescent’s sexual involvement mightuiee glifficult to get consent on from the

Institutional Review Board and from parents. Yo(2g02) used previously created
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guestionnaires in her item pool for the sectionsamtextual factors (parent-child relationships
and same sex/best friendships) (Furman & Wehng@uhlished questionnaire) and rejection
sensitivity (Downey & Feldman, 1996). Those questaires were not used on READY-A
because it was thought better that READY-A shotdd@ on it's own rather than use items from
other authors that would need to be approved ofiseron READY-A. Instead, the author
created items on her own for those sections.

As recommended by previous researchers (Higgh&l ) a large pool of potential items
was created by Young (2002). Her original item pmmitained 222 items. This is recommended
because items will naturally be omitted in the psxcof evaluating them for use in the
guestionnaire. Items chosen for the questionnaegl o have face validity, or in other words, it
must be clear from reading the question what thestjon is intending to measure. Therefore,
the items were evaluated for face validity wherytivere reviewed, written, or revised by the
author, and when reviewed by university faculty rbers who are experts on premarital
education (experts are described under sectiotieghRrocedure for Content Validation).

In order to be included in the questionnaire, erame several criteria which each item
must meet. These criteria include: being wordedrty and concisely, being understandable to
the average adolescent (written at ArgBade reading level, as is the READY Inventorgyihg
face and content validity, and assessing one o$¢lren identified areas of adolescent
relationship competence.

There are two major sections on the READY-A Ineentas seen in Figure 2: Individual
Characteristics and Contextual Factors. Individtizdracteristics is made of Relationship
Cognitions, Emotional Awareness (called “Emotioimaélligence/Reasoning” prior to review by

the panel of experts), Rejection Sensitivity, Peadity Traits and Sexual Conservativism (called
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“Beliefs about Sexuality” prior to review by theng of experts). “Contextual Factors” consists
of “Family of Origin” and “Same Sex/Best Friendss$iipThe process of going from Young’s
item pool to the item pool that was submitted ® planel of experts will now be described in
greater detail.

Relationship Cognitions Young’s section on “cognitive development’gonially
contained a total of 14 items. These were dividénl4 subsections entitled “belief in
‘imaginary audience™ (3 items), “abstract thinkitmupdate views and beliefs about
relationships” (5 items), “belief in the ‘persorfiable’™ (3 items), and “third person perspective”
(2 items). When submitted to the panel of expertseview, several changes had been made to
this section. The section was retitled “relatiopstognitions” to reflect more specifically what
was covered in this section. “Belief in the ‘imaary audience™ and “belief in the ‘personal
fable™ were put under the heading “adolescent egatsm.” All 6 of the original items under
these sections were submitted to the panel. An phkaai the items measuring “belief in the
imaginary audience” is “Most teenagers are moreiadrabout how they than about how |
look.” An example of the items that measure “beiethe personal fable” is “I find myself doing
the same rude things to my friends that | do tofamyily.”

The five original items under the “abstract thirkisections were also submitted to the
panel (i.e. “Every relationship is different.”). &ltwo original items under “third person
perspective” were also submitted, but the title alzesnged to “perspective taking”, meaning the
ability to take a third person perspective (i.e.H&¥ | disagree with someone | wonder if | might
be mistake and the other person could be righitig author added a section entitled
“contradictory elements”, or the ability to accépth good and bad characteristics of an

individual. This section contained three itembgcedated by the author (i.e. “I would date
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someone who is fun most of the time, but sometiaétle annoying.”). This section ended up
with a total of 16 items upon submission to thegbaall items in this section were rated on a 5-
point Likert scale, with the adolescents being dgkerate how much they agree with each
statement (i.e. Strongly Disagree, Disagree, Itddelg, Agree, Strongly Agree).

Emotional Intelligence/Reasoning The section on “emotional abilities” underwent
many changes before it was submitted to the pdre{perts. Young (2002) originally had 9
items in this section. These items were divided thtee subsections, namely “sensitivity and
concern for others” (3 items), “seeking interperdarioseness” (2 items), and “sharing
emotional experiences” (4 items). After finding meesearch on adolescent emotions, the
author decided to change the name of the sectitentotional intelligence/reasoning”, which is
more specific in naming the ways adolescents shioute developing emotionally. It includes
developing emotional self-awareness, managing emstreading emotions of others and
handling relationships.

Three items, all created by the author, were subthiinder the section of “emotional
self-awareness” (i.e. “I can usually name the fedithat | have.”). The section “managing
emotions” was comprised of six items when submittethe panel. Three of these items were
written by Young (2002) and were taken from hetisecon “sharing emotional experiences”
(i.e. “I feel uncomfortable when someone criesrant of me.”). The other three were created by
the author (i.e. “When | feel intense emotionsyltd push them away.”). The section on
“reading emotions” contained five items when sulbeditto the panel of experts. Three of these
items were taken from Young's (2002) section omssivity and concern for others” (i.e.
“People seem to overreact to their problems.”)e dther two items were created by the author

(i.e. “I can usually tell when my friends are feglisad or mad.”). Finally, the section on
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“handling relationships” was made up of five iterigee of which came from Young's (2002)
section on “seeking interpersonal closeness”‘{ijgrefer to spend my free time alone.”) and
one from the section on “sharing emotional expeesi (i.e. “My friends and family talk to me
about things that make them feel sad or scared@fie other two items were created by the
author (i.e. “My friends turn to me when they néedp solving problems.”). The section on
“emotional intelligence/reasoning” contained a tofal9 items when submitted to the panel of
experts. All items in this section were rated dn@oint Likert scale, with the adolescents being
asked to rate how much they agree with each statefine Strongly Disagree, Disagree, It
Depends, Agree, Strongly Agree).

Attachment Style The section that came next in the items subohib the panel was a
section on “attachment style.” Attachment styleswdescussed in much of the research on
adolescent romance. There were eight items irs#huion, all of which were created by the
author (i.e. “I can count on my parents to be ttierene when | need them.”). Young (2002) did
not have a section on attachment in her item pabitems in this section were rated on a 5-
point Likert scale, with the adolescents being dgkerate how much they agree with each
statement (i.e. Strongly Disagree, Disagree, Itddelg, Agree, Strongly Agree).

Rejection Sensitivity Next came the section entitled “rejection genty.” Young's
pool contained 23 items in this section. There vieve items under the subheading “concern
about rejection by partner”, one item under thensalding “commitment to the relationship”,
and 18 items under the subheading “Rejection SeigiQuestionnaire”. All 23 items in this
section came from Downey and Feldman’s (1996) dquasaire. Rather than going through the
process of getting legal permission to use tha&sast the author decided to create her own items

for this section (i.e. “I often believe that othéls not really want me around.”). Ten items were
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submitted to the panel of experts for this sectidil.items in this section were rated on a 5-
point Likert scale, with the adolescents being dgkerate how much they agree with each
statement (i.e. Strongly Disagree, Disagree, Itddelg, Agree, Strongly Agree).

Personality Traits “Personality traits” was the next section be guestionnaire
submitted to the panel of experts. Young (200Dtevd 3 items for this section. There were two
items under the subheading of “depression”, faamg under the subheading “self-confidence”,
two items under the subheading of “eroticism”, éhitems under the subheading of
“aggression”, and two items under the subheadirfgwfturance.” These five categories were
obtained from the only article Young (2002) wasedtbl find that followed adolescents into
marriage and discussed what personality traits Yoened in those likely to stay married or get a
divorce (Scholnick, 1981). However, this inforioatis clearly dated. It was decided that in
order to remain tied to the original READY repdahte items from that questionnaire could be
used on READY-A. Research has shown that thesesitemelate with the Big Five Personality
Factors, which have been used for studies involashgescents. Therefore, these items were
suitable for this assessment. The two items uraetdepression” subheading were submitted to
the panel (i.e. “I am more grumpy and get angryeedlan other kids my age.”), along with 28
items taken directly from the READY inventory, aleasuring aspects of personality (kindness,
extroversion, calmness, organized, flexibility, oréy, happiness, and self-esteem).

Also included in this section were two items obstance abuse, four items concerning
religious orientation, six items on the importaontenarriage, and three items on relationship
readiness. All of these were taken directly fromARE as well. There were a total of 45 items
submitted to the panel for this section on “persibnaaits.” The items from READY asking

about specific personality traits were measured &mpoint Likert scale (i.e. Never, Rarely,
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Sometimes, Often, Very Often), with the adolescériag asked “How much do these words or
phrases describe you?” The same 5-point Liketesgas used for the substance abuse items,
with the adolescents being asked how frequently tise either alcohol or illegal drugs. The
religious orientation (i.e. “Spirituality is an iragant part of my life.”), attitude towards
marriage (i.e. “Being married is among the onengr inost important things in life.”), and
relationship readiness sections (i.e. “I feel epmily ready to be in a close committed
relationship.”) were all rated on a 5-point Likedale, with the adolescents being asked to rate
how much they agree with each statement (i.e. §lyddisagree, Disagree, It Depends, Agree,
Strongly Agree).

Beliefs about Sexuality The next section submitted to the panel okespwas entitled
“Beliefs about Sexuality.” In Young (2002), thiscten came under “Couple Relationship
Dynamics,” which covered areas of “relationshipgysfphase” (written by Young (2002), 4
items), “relationship quality” (items taken from\esque’s untitled questionnaire, 1993, 83
items), and “sexual involvement” (5 items writteynYooung (2002), 21 items taken from the
BSQ, Furman & Wehner, unpublished questionnaifdlis section was deleted for READY-A
because READY-A is not intended for use with cospldowever, because sexuality is a big
part of adolescence and has a big effect on thdslescents who participate in sexual activities,
it was thought that sexuality should still be c@gesomehow on READY-A. Therefore, the
section “beliefs about sexuality” was added togketion of “Individual Characteristics” on
READY-A. There were eight items submitted to tlam@ under this section (i.e. “Teenagers are
usually emotionally ready to have sex.”), all ofiethwere written by the author. All items in

this section were rated on a 5-point Likert scali#gh the adolescents being asked to rate how
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much they agree with each statement (i.e. StroDgggree, Disagree, It Depends, Agree,
Strongly Agree). This concludes the section onlitfidual Characteristics”.

The next section, Contextual Factors, consistaatily of Origin and Same sex/Best
Friendships. Young (2002) had two subheadingarent-child relationships and friendships”
and “pregnancy/children”. There were 50 items m ‘gparent-child relationships and
friendships”, all of which were taken from Furman/ehner (unpublished questionnaire),
which fell under the categories of “attachmentaring” and “affiliation.” . The
“pregnancy/children” section contained only onesiio®. This section was completely redone
in order to better suit the purposes of READY-A.

Family of Origin  The “ Family of Origin” items were all, exceme, taken directly
from the READY Inventory. There are 16 items thather demographic type data about the
adolescent’s family (i.e. “How much money does yfatner make per year?”, “How much
education has your father completed?”), 4 itemsutifamily stressors (i.e. “In my immediate
family, there are financial strains, such as jas|dankruptcy, large debts or going on
welfare.”), 18 items on family processes (i.e. “Waae a loving atmosphere in my family”, “My
parents currently encourage me to be independentake my own decisions.”), 4 items on
parent’s conflict style, and one item on parentlasizent conflict style (this item was the one not
taken directly from READY). There were a totald®f items submitted to the panel in this
section.

Same Sex/Best Friendships The section on “Same Sex/Best Friendships' tha next
section submitted to the panel of experts. Thiriéems were submitted to the panel under the
subheading “Perceived Quality of Friendships” (ildnave good relationships with my

friends.”). (i.e. Strongly Disagree, DisagreeD#pends, Agree, Strongly Agree). with the
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adolescent being asked how much they agree orrdisagth the each statement (i.e. Strongly
Disagree, Disagree, It Depends, Agree, StronglyeApr Thirteen items were also submitted to
the panel under the subheading “Communication fitbnds.” The adolescent was asked to
finish the sentence “When problems arise in yolati@ship with your best friend,...” with
each item given (i.e. “...1 pretend like nothing isong.”). The items were rated on a 5-point
Likert scale (i.e. Never, Rarely, Sometimes, Ofééary Often). All 26 items were written by
the author.

The last section submitted to the panel of expeei® demographic items, such as
gathering the age, gender, and race of the adaoletdeng the questionnaire. There were six
items in this section.

All together that makes for 180 items that werensiited to the panel of experts for use
on the READY-A inventory. It was expected that anfner of these would be dropped and/or
edited through this process of review by the pahekperts.

Procedure for Content Validation

The APA Standards for Educational and Psycholddieating (1985) stated that
content-related validation “demonstrated the detpaeehich the sample of items...on a test are
representative of some defined universe or domiatement. The methods often rely on expert
judgment to assess the relationship between phtie dest and the defined universe...” (pg.
10). Therefore, following the creation of the pobitems deemed suitable for READY-A, a
panel of experts on premarital relationships andétmlescence was identified to read the items
and give feedback regarding the content and falgityeof the items. General impressions and
suggested revisions were requested from the exgitsving the item pool. The panel of

experts consisted of two professors from Marriage Bamily Therapy and two from the
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Marriage, Family, and Human Development. All arenmbers of the RELATE Institute Board
and all have extensive knowledge on the RELATE/REABventories and premarital education
and research.

Once the feedback from the panel of experts waaved and reviewed, the item pool
was modified so as to contain only those itemseyon by the panel. The revised items were
then organized into a questionnaire format simdaREADY/RELATE, which will be suitable

for use once permission is received to do the palsting or when a suitable sample can be

found.
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Chapter IV
Results and Discussion
Summary of Findings

Through the steps followed in this study, sevendias were identified as being important
to include in the creation of an inventory that \ebloe useful to adolescents as they begin to
learn about what it takes to develop relationslimpetence. The result of this project is the
READY-A Inventory, presented in Appendix 3. Thents were organized under the same titled
factors and sub-factors found in Figure 2, whiclocated on page 29. To review briefly, the
first factor “Individual Characteristics,” includéise sub-factors of relationship cognitions,
emotional awareness, rejection sensitivity, periyrtaaits and sexual conservativism. The
second factor, “Contextual Factors,” includes thie-factors of family of origin and same
sex/best friendships. The personality traits amdilfy of origin sections were taken directly
from the READY inventory. In addition, there weseveral other questions taken directly from
READY that were seen as necessary to include in[REA. These were the demographics and
the items on alcohol/drug use.

These items were reviewed by a panel of expertglaathed suitable for use in the
further development of READY-A. The vast majoritfiythe items used a five-point Likert-style
response (Strongly Agree, Agree, It Depends, Desagbtrongly Disagree; or Never, Rarely,
Sometimes, Often, Very Often), just as is usedhéndriginal RELATE & READY inventories.

READY-A was designed to be used separately from BEAhough 81 of the 141 items
come directly from READY. The READY inventory igsigned to help young adults learn
about their personal strengths and challenge #naasvill contribute to success in romantic

relationships. Because adolescence is the develuahperiod in which most people begin to
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have experiences in romantic relationships, inpartant that there be an instrument that can
also help adolescents learn about what strengthslaailenges they have personally that will
likely affect their romantic relationships. Wheroégscents learn about these things, they can
then begin to make changes that will help them ldgveslationship competence. This will help
them to be more ready and able to engage in heathgntic relationships in the future. Thus,
READY-A can contribute to preventative work in ttedy of marriage and family.
Feedback from the Panel

The panel of experts gave valuable feedback omttial item pool that was developed.
They were presented with the items organized imedr various categories. As they reviewed
the items, they gave suggestions for changes idingr They also gave ideas as to which items
were repetitive, unnecessary, or not a good meaduhe category it was listed under. This led
to the item pool of 180 items being narrowed dowt41 items. Under “individual
characteristics”, the “relationship cognitions” sex ended up with 18 items, the “emotional
awareness” section ended up with 11 items, théosech “rejection sensitivity” contained 6
items, the section on “personality traits” contal33 items, and the “sexual conservativism”
section contained 5 items. Under “Contextual Fatdhe section on “family of origin” ended
up with 53 items, and the “same sex/best friendsdeption ended up with 10 items. For a
further breakdown of subscales and the specifim nembers of each subscale, see Appendix 2.

The verbal and written feedback of the panel okeetgoindicated that they felt the
inventory items had face validity and would be us&f adolescents as they learn about their
own strengths or challenge areas that could atffiect romantic relationships. In addition, there
seemed to be an adequate number of items in arcéestablish content validity, as well, based

on the feedback received. Their feedback will n@sbared in greater detail.
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Relationships CognitioriBhough, the panel did not have an specific commeanthe
adolescent egocentrism (made up of “imaginaryemog” and “personal fable”), the author did
make some changes to this part. It seemed upoeraegew of Young’'s (2002) definition of
“personal fable” that the items she used in thidige do not match what personal fable actually
is. For example, she wrote that it is the inaptid think abstractly to observe links in
relationships. However, personal fable is a sefismiqueness to the extent that the adolescent
believes that no one else understands what the $tgedas going through. Therefore, the author
wrote four new items for this section (i.e. “Otlpeople usually do not understand when | try to
tell them how | feel.”).

Several changes were made in the “abstract thghlsection. The items Young (2002)
used for “personal fable” were moved to this sectidhis section was clarified to measure the
adolescent’s ability to observe similarities anfiedences in relationships with important people
in his/her life (i.e. family relationships comparedpeer relationships, or one romantic
relationship compared to another, etc). Threestamre omitted from this section. The item “I
believe all relationships are a lot like my parérgtationship has been” (written by Young,
2002) was deemed “problematic because of the refert the parent’s relationship.” This panel
member stated that the adolescent would likelytrgathat rather than to the item itself. The
other item that was deleted was “I get along tmeeswith everyone | know” (written by Young,
2002). This item was said to simply be a “bad itémone of the panel members. The item
“People who treat others poorly do not treat thbsy date that way” (written by Young, 2002)
was dropped because it seems unclear. Severa vwene also revised. For example, the item
“Teenagers who say mean things to their parentvabably say mean things to the person

they marry” was revised to read “Teenagers whansesn things to their parents will probably
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say mean things to the people th